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Curriculum reforms asked after year’s study

Powell ill, forced to |

cancel Page speech

By BOB SWITZER

“‘Sometimes events become too much
for a man,” said Adam Clayton Powell’s
aide Edmond Brown as the Harlem
Congressman was under obiservation for
@ mild heart seizure Monday night.

Powell was scheduled to speak to
Duke  students in Page Auditorium at
8:15. Earlier in the afternoon, he had

conducted a news conference and
participated in a seminar in Page.
At 8:15 in Page Auditorium, 1400

people were waiting to hear Powell.
It was announced that his hotel called
and he would be 25 minutes late, Later
it was learned that Powell had felt

CO closed
by deans
over drugs

By TOM CAMPBELL

The administration has closed the
coffee house in response to charges of
illegal traffic in drugs.

Explaining the closure, Dean Griffith
stated that the Celestial Omnibus (C.0.)
has been “‘involved, whether by design
or not, in the distribution of marijuana.”

Griffith revealed that high School
students and dropouts have been the
main participants in this activity,
although Duke students allegedly have
often referred them to the appropriate

contacts.

Griffith said that the C.0. will reopen
only when a solution has been found
that guarantees, that this type of problem
will not arise again. The coffee house
advisory commission met this afternoon
in an attempt to find such a solution.
The commission consists of UCM, coffee
house, faculty, and administration of-
ficials.

THE ADMINISTRATION'S ACTION
became necessary after Durham and
North Carolina authorities conducted a
widespread crackdown on area drug
pushers and users, Arrested Durham
high school students identified the C.0.
as their main source of supply and
contact for marijuana,

They told police that they came to
the coffee house to find out how and
from whom they could purchase their
drugs. At least one purchase was alleged-
ly made within the C.0. itself, although
delivery was made elsewhere.

The Durham School Board requested
closure of the coffee house, and on
March 28th the administration com-
plied.

Griffith  summarized the ad-
ministration's position saying: ‘‘where
there is this much smoke, there has
to be fire.” He stated that non-Duke
students on the coffee house staff were
among those indicted.

THE COFFEE HOUSE closing follows
a general pattern of tightening drug
enforcement in Durham. On March 21,
Poet Alex Raybin, ex-Duke student and
ex-Archive editor, was arrested for drug
abuse at his downtown home. At the
time, police said that they were also
investigating high school drug traffic
and that “all school officials were co-
operating.” Raybin often read his poetry
at the C.0.

The coffee house operates under the
auspices of the UCM, which is its sele
souree of contact with the administration.
The coffee house has never been officially
endorsed by the administration, but this
silence has been interpreted as consent.

DESPITE THIS TENUOUS RELA-
TIONSHIP, Dean Griffith expects that
~ in the future the C.0. can operate within
the framework of the university. He
feels that Duke students, not high school
studerrss, should be the coffee house’s
main source of support, He Jmplled that
small Duke al.[cndpancr. is due to too
narrow an appeal, and the mistaken
feeling of many Duke students that they
do not fit in and are mot welcome
at the coffee house.

The YW-YMCA Cabinet animously
passed a measure condemning the clos-
ing the Coffechouse and called for an
investigation of “The procedures” used
in shutting down the Celestial Omnibus.

All members of the campus com-
munity interested in the fate of the
Coffeeshop are invited to join the CO
staff at a meeting to be held in the
Celestial Omnibus, Thursday, at 9.
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ill and called the Duke Hﬂspltal The
examining doctor gave an elec-
trocardiogram which proved unfavorable.
The doctor decided then that Powell
would not speak.

AT 8:45 Major Speaker’s committee
Chairman Marce Caplan announced that
there would be a change of program
and introduced Mr. Broy

r. Brown said lhat “Powell is on
his way to the hospital.” He added
that he was there ‘“to plant the image
and seed that Adam would have.”

Brown told the group, “Do not waste
the time you have. Time is running
out very fast. The handwriting is on
the wall.”

“Adam Clayton Powell,” Brown noted,
“is the only black man who has played
the white man’s game. He is the only
black man who has not sold out.”

“WE WANT victory, he noted, “over
the system and over the Aunt Jemima’s
and the Uncle Tom’s. This does not
necessarily mean violence, You young
whites better join or be in a helluva
lot of trouble!”

Brown said he felt that in this day
and time, the black man has found
hinsself, “1 am proud of my color and
its heritage,” he said. He added, “When
you accept us as black men and not
Negroes, then there might be pro-
gress.”

“We want you whites as troops, and
not even a5 corporals. This time you're
gonna have to follow us because you
have no leaders, mo ome. It is time
for a change, a definite change, Look,
I've got to deal with you, only now
it will be on my terms, or better,
our term:

SPEAKING OF the presidential race,
Mr., Brown advised, “Hold your vote,
wait, wait and see. I doubt very seriously
if there will be a convention in Chicago.”
The Black Nationalists have pr
active demonstrations and violence at
the Democratic meeting,

“But we don’t hate you, we're just
sick and tired” he said. The black belt
Karate expert and college graduate con-
cluded, “It's over baby, its a new day.
You're going to have to follow black
leadership or else.. .and I hope that
or else never comes.”

Meanwhile at the afternoon question
and answer period Powell called for
a “revolution of young people against
the established society,”
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Adam Clayton Powell at Afternoon Forum

The Harlem representative encouraged the young to revolt.

Powell rallies black, white youths
to revolt against “establishment”

By CLAY STEINMAN

The Rev. Adam Clayton Powell told
2 Monday afternoon press conference,
“I hope the revolution will begin
tonight.”

He noted that “We haven't much
time,” and stressed that the revolution
will be a revolt of youth and not of
just the black people,

Commenting on President Johnson's
statement of noncandidacy Sundzy night,
the Congressman from Harlem said,
have no reaction to LBJ or any other

di running on the
and Republican ticket other than to say
ACP all the way." He added that “It's
a new bag of tricks now.”

POWELL SAID that he was “thrilled
by the white students from 26 universities

Security measures taken
to protect Powell here

By ETHEL DUGGAN

Security precautions taken during
Adam Clayton Powellts stay at Duke
included protection by the Campus
Security Police, the Durham Police
Department, the Wake County Sheriff’s
Department, and the State Highway
Patrol. These arrangements were made
by the university to protect him against
those who_“politically and emotionally
disagree with him."

LAST FRIDAY Powell cancelled his
speech at Florida State University
because there was a report of a sniper
in town, and he did not feel that the
security arrangements were adequate.

Pratt asks
peace stand

Charles Pratt, the liberal peace can-
didate who is opposing Senator Sam
Ervin in the Democratic primary May
4, will speak at Duke in an open-air
Forum Friday, April 5, at 1 pm. on
the West Quad.

Pralt’s candidacy has been heralded
as possibly producing a revolution in
North Carolina politics. Pratt expects
his program to appeal to labor, black
people, tenant farmers, teachers,
students, and professors, He has ad-
vocated a guaranteed annual wage, 18-
yearvold yote, and immediate
withdrawal from Vietnam.

Pratt's shoestring campaign is being
managed in this area by Duke history
professor Fred Kran

The Duke Forum is also sponsoring
two forums for ASDU candidates lu
spv.'lk one on West Campus Thursday *

:30 one in front of the Ensl.
Cnmpu: Union Tuesday at 12:30.

Duke offered him extensive protection
which was slightly augmented at the
last minute.

During his stay several threats were
made against Powell, probably by local
pranksters. One was a bomb threat
reported 45 minutes before Powell's
speech was to begin. Also, an alleged
KKK member called in and warned
of a demonstration. There was a rumor
of a demonstration by the NAACP.

Security arrangements were made for
Powell at the Raleigh-Durham _airport
and at the press conference. Durham
arranged for traffic control as Powell
rode through town, and his staying at
the Statler Hilton was held confidential.

AT POWELL'S REQUEST, he was
comtantly surrounded by an escort of
six uniformed policemen as he walked
around campus. He brought along no
personal body guards and had with him
only two traveling companions—Edwin
Brown and Miss Hoff.

The security force took every precau-
tion for the protection of the audience
as well 3 for Powell's safety. Page
Auditorium was under twenty-four hour
surveillance from Saturday until Monday.
The audience was informed of the bomb
threat, and the auditorium was searched
throughly.

There were numerous uniformed
policemen in the balcony, downstairs,
on rtage, and at all entrances, The
Afro-Americans and the Major Speakers'
Committee helped to co-ordinate these
security measures.

FOR THE FIRST TIME tickets werc
issued to students of Duke and NCC
prior to the speaker’s Although
several members of the major speakers'
committee believe that Powell could have
casily filled the Indoor Stadium, he spoke
in Page so that the crowd could be
better controlled and security measures
could be more effective.

who came to see me and asked me
for guidelines for their political actions.
Well, tonight I will give you a set
of guidelines.”

The son of the first black graduate
of Yale felt a revolution was imminent
since “we've lost our touch with the
young people.

Commenting on published reports that
his speaking tour in California was not
a success, Powell answered, “Anybody
who believes in newspaper reporting is
a fool.” He remarked that after ad-
dressing a full house at UCLA his karate
black-belt bodyguard cnmmemed “Its
time to pass out the guns!

QUESTIONED ABOUT A published
veport that he said that “The only leaders
left in the world are Ho, Mao, and
DeGualle,” Powell reafirmed the state-
ment and added “‘You name me what
great leader is in the US, and I'll
be happy to be educated.”

Next the Pastor of Harlem's Abyssi-
nian Baptist Church addressed himself
to the wish of such Black Nationalists
for a separate Black Natiol believe
in any form of self-expression. I agree
with their ideas: we don't want in,
we want out. Out of what I call the
topless  saciety.” Powell then pointed
to his head. He noted that he was
referring to youth in general and not
just black poeple.

He termed society “sick.” “A society

lawyers in Washington are now trying
to enable these people to receive free
surplus food. Sick-It will send our young
men to a semeless war. I ask you,

Change in course
requirements asked

By BOB HAUGHTON

The Subcommittee on Curriculum has
presented its report on curriculum
change to the Undergraduate Faculty
Council after a year of work.

The report, entitied Varieties of
Learning Experience, is a “conscious”
effort to seek “‘a curriculum that would

o

take maximum advantag our
resources with a minimal disruption to
e pasten L desarilie
prefa

Dr Dana]d Fluke, the subcommittee’s
present chairman, said “the proposed
program, for the most part, is con-
servative. There will be no major shifts
in course format and no change in
the grading and residential systems.”

The program is now under the con-
sideration of the Undergraduate faculty
council, which will meet weekly while
the program is under its consideration
before voting, The UFC was presented
with the proposals on March 22.

THE FIRST of the eleven proposals
put forth in the report is “that the
University measure academic progress
in terms of semester-courses statifac-
torily completed rather than in term
of semester hours

It also asks “that four courses per
semester be considered the normal

if we win, what have we won? That's
abick society.”

QUESTIONED “WILL THERE be
more of the same riots in our cities
this summer?” Powell replied, “Yes,
and no one can stop it. 1 don't believe
now in a black revolution, I believe
in a people’s revolution.”

“Two years ago,” Powell noted,
“Martin Luther King said to me that
total non-violence is 1o longer practical.
I am a pacifist, but the breaking point
has come. Christ never said what to
do if both cheeks are slapped.”

Powell agreed that too much violence
could lead to a fascist takevoer, but
he added that he didn’t believe in
o e is “just against total non-
violenc:

ASKED IF HE WOULD SUPPORT
a  presidential candidate who would
call for withdrawal from Viet Nam,
Powell replied, “Well, that depends on
the five months ahead.”

He reiterated that “There is no one
who can stop any kind of eruption.”
He noted that the people are becoming
aroused. “It s no longer a lead revolu-
tion, but & leaderless. revoluion, he
sai

He revealed that he was touring the
colleges to “try to get the forces
together, New leaders will come. Martin
Luther King, he added, could be a leader
of this movement if he alters some
of his ideas.

POWELL SAID HE FELT the Riot
Commission was poorly picked. “Aside
from the two Uncle Tom’s, there were
11 multi-millionaire moderates, "

academic load of a student working
toward a Bachelor's Degree in the liberal
arts and sciences.”

According to the report, by making
the normal load four courses a semester,
it is hoped the student will “come to
think of”" his “education less in terms
of hours spent in class, and more in
terms of what” he can “bring to class
and discover outside it."

Such a reduction will mean more
faculty time to be utilized in other
ways and, the report stated, “might
mean an improvement in quality of
work.”

The report outlined three programs
of study a student can follow in pursuit
of a degree. Program I, which will
replace the present uniform course re-
quirements, is intended for most
students. The student will not be bound
to specific courses and will have greater
freedom in selecting courses appropriate
to his major.

The key points of Program I are
that there will be fewer requirements
in skills and the dropping of many of
the course requirements, This means
there will be no foreign languages re-
quirement for all students, nor will
religion be required other than to satisfy
the humanities requirement.

All courses offered at Duke will fall
into onme of three areas: humanities,
social sciences, or natural sciences.

In the division of his major, a student
will take from five to eight courses.
In a second division, a student will
take at least four courses, two of which
are to be at the 100devel he must
also take at least two courses in the
third divasion.

English composition may be fulfilled
by Advanced Placement credit, the
satisfactory demonstration of good
writing on the freshman’s arrival at
Duke in the form of a test, or a one-
semster compsition course.

(Continued on Page 8)

YMCA sets

open house

The YM-YWCA will hold a joint ac-

tivities night in the Gothic dining hall
on Thursday from 7:45 to 10:45. At
this time committee chairmen will talk
to those interested in serving on the
'YM-YWCA committees for the remainder
of this year and the 196-1969 academic
year. The YMCA “hopes that the men
and women of the Duke community
will take advantage of this opportunity
to discuss the purposes and goals of
the Y and to participate in achieveing
them.”
The committees that will be
represented at the activities night are
University Services, Dad’s Day, Book
Exchange, Religious Awareness; the
Comminity Concerns Committee, Institu-
tional Services, Community Action, Cam-
pus Concerns, and the National-Interna-
tional Affairs Committee.

Men who were Y-men last September
and wish to become Y-men this year
can sign up for interviews to be held
Wednesday, Thursday, and Friday.

Hospital workers strike

By CAROLYN ARNOLD

real reason for the work stop-

Department workers met with

Employees of the Dietetic
Department of the Duke
Hospital are back at work
after a two day strike on
March 27 and 28

According to Nick Atkins,
Local 77 organizer, the purpose
of the strike was to obtain

se from Duke
University administration con-
cerning the implementation of

a “50% week-end proposal.”

ESTIMATES FROM
ATKINS are that ap-
proximately 140 of the 160
department workers
panicipawd in the work stop-

of the
Sirike, about forty-five workers
formed a picket line at the

Department
employees returned to work
alter a two day job suspension,
for some workers. I
employees who were not Ye-
quired to report during the
two days of strike resumed
their jobs without
suspension,
Atkins commented that a
communications gap was the

page. He explained that earlier
in March a memorandum from
Me, Jennings, Associate Direc-
tor of Hospital Administration,

was sent fo the Dietetic

Department employees. In the
memorandum, Mr. Jennings
pointed out_that efforts were
being made give
employees a schedule allowing
then two frec. weckends per
per m

s

ARD MeNEILL,
plesldem of Lor.al 77, wrote
Jennings a letter
the  hospital _adminisération
planned to put the 50% week-
end” proposal into effect,
Atkins reported that Jennings
gave no_reply to MeNeill and
the employees of the Dietetic
Department.

“Therefore,”” coneluded
Atkius, “the purpose of the

work stoppage was to focus
the attention of the community
on the University refusal to
ansver the legitimate ques:
tiorss of employ

On both days.of the_strike,
a delegation from the Dictetic

Richard Bindewald, Director of
Personnel

the second meeting,
Biiewald old. e ermployois:
representatives that it would
be approximately a year
before scheduling was com-
pleted and the “50% week-end”
program could be put into
operation.

story entitled

Correction

The Chronicle
following errors which appeared in the
Wednesday, March 27, edition in the
“Football

CLARENCE WHITEFIELD,
Director of Information
Services, further explicated
the University's position by
commenting that during the
time that the proposal was
being implemented, a 20%
premium pay rate would be
given to employees for working
a third week-end during the
month.

apologizes for the

player gets

suspended swspension.” The appeal com-
mittee was the University Appeals Board
which is in no way connected with the
Undergraduate Faculty Council. The
Board met during the afternoon before
the issue came out. It was not proved
in court that all four players were equal
participans in the act of stopping the
cars, as might be inferred from the
story. The infromation concerning the
penalty given one of the other three
'S was incorrect
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A new beginning

The proposal for a new curriculum

is original,

present

curriculum

stitution.

The committee’s indictment of the

to achieve the long-standing aims of
They offer in-
“learning experience’ through
which the student “‘should come to rely
less on preofessors and assigned work,
and more on himself and his en-
vironment for his education.” The com-

liberal arts education.”
stead a

no matter what else one
may think of it. We believe it is also
an enlightening and pioneering docu-
ment which will put Duke’s curriculum
in the forefront of private universities.
What so many students and faculty
have declared to be wrong with the
has
vocatively documented. The committee
that formulated the proposals has gone
beyond the usual cliches to try to fmd
what is Duke’s purpose in
its undergraduates. In doing so, it has
tried to define, and transform, an in-

been pro-

U

mittee writes,
evidence a student has of a professor’s
awareness and approval of him is in
his grade, it is not surprising that some
students work largely for grades, while
others, seeing such impersonal approy-
al as not worth the effort, decide not to
bother working.” The committee recom-
mends a restructuring of the curriculum
to give the student more intensive con-
tact with the professor and with himself.

“If the only tangible

By Jeff Van Pelt & Les Fleischer

Coffeehouse: victim of administration

ote: The writers are
of the Celestial

Editor's
manager
Omnibus

A decision was made Thurs,
day March ad-
ministration I.hc
Celestial Omnibus -as of that
moment.

This unilateral action was
taken without the consultation
of any member of the Coffee
House Advisory Board or Ex-
ecutive Committee, although
Cranford Johiison and Jeff Van
Pelt were available until Fri-
day morning. The coffee house

yas sehedled o reopen at

7 pm., April 2, leaving ade-
quate time for discussion and
action through the appropriate
channel, the Advisory Board.

THE OBJECTIVES of the
tion were to

3’

opposition.

a pro-

gram will meet wllh sometimes virulent
We would encourage the

faculty to examine the document while

keeping in

mind a vision of Duke’s

entire curriculum and not so much with
an eye to departmental prerogatives.
We hope students, having read it, will
voice their opinions.

The Curriculum Review may be the
beginning of an effort to create an
undergraduate environment of sensitivi-
ty and maturity.

Right and wrong

The closing of the Celestial Omnibus
may have been the only response the
University could have made to the
demands for action against drugs com-
ing from outside elements. But the ad-
ministration’s unilateral action in shut-
ting the coffeehouse down without mak-
ing the slightest attempt to consult the

students involved was an
and inexcusable slap in

the UCM and other groups which have
been so intimately involved in the CO's

operation this year.

Durham police have made a series
of narcotics arrests in recent weeks,
and they have alleged that much drug
traffic, particularly among local high
school students, centered around Duke’s

coffeehouse.

Seemingly assuming that the student
groups involved would not see the poten-
tial consequences of not acting, the ad-

Toinistration closed the

without discussing the decision with CO

Tiwo weeks ago this column
predicted that we were in store
iting election cam

e preciction, it

g this campaign exciting is
like calling MSGA elections a
bit boring; an understatement
on the brink of absurdity.

1t is rather enlightening to
reread some of the recent back
issues of Time, Newsweek, The
New York Times, and the
Durham Morning Herald.
These astute opinion_setters
informed us that Romne
would mot drop out of the
Presidential race, Rockefeller
would enter it, Kennedy would
not, McCarthy would get
buried in New Hampshire, and
President Johnson would cer-
tainly seek and win renomina-
tion.

THE BEAUTY OF ALL this
is best illustrated by the
predicament Look magazine
found itself in last week. As
its presses were rolling, Ken-
nedy announced that ke was
indeed going to challenge
President_Johnson. The dit-

that Look had

its pages an un
doubtedly knowledgable article
explaining why Kennedy was
10t going fo challenge Johnson,
However, all was not lost; the
presses were stopped, and lo
and behold, a new undoubtedly
knowledgable _article was
substituted which _explained,
after all, why Kennedy did
challenge the President. We
trust they were not penned
by the same author.

personnel or even with the University
chaplains connected with UCM. This
unilateral action showed once again the
administration’s tendency to forget com-
pletely that student rights and interests
cught to be given consideration in

unnecessary
the face of

Celestial
resumed.

is for ess

comes to the fare particularly when
a confrontation with the outside com-
munity appears in the offing.

We hope that the operation of the
Omnibus can
For
students involved must forget the in-
sulting behavior of the administration
and take action to answer all reasonable

be speedily

this to happen, the

It's  just

cotfeehouse

of drug per
the coffeehouse.

in

too bad that the ad-

ministrators who must now rely on stu-
dent cooperation to reopen the CO while
Ppacifying the Durham commumty didn’t
give a thought to student opinion when
they closed the place down.

By Marty Lloyd
Prognosticators struck

Presumably, the lesson to
be learned from all this is
that if the press reports that
Ho Chi Minh is definitely not
going to challenge Richard
leon in the Republican

marys, it ght be time
£ start nedging one’s bets.

SO THINGS ARE happening,
and at the risk of em:
barrassingly blowing our cool,
we shall_nevertheless make
some predictions.

Either Kennedy or McCarthy
will be nominated at Chicago.
Certainly not Humphrey

% "2 possibiity that
Johnson may iry to throw the
nomination to the Vice-Presi-
dent, but Humphrey’s former
constituency, mid-western and
north-castern liberals, have
deserted him over Vietnam.
His only support woud be
among hawkish Southern
Demncrats and for this reason
it is difficult to imagine his
emergence as a serious con-
tender. Johnson's shadow has
buried him

And mcrednhle as it may
sound, _ther a strong
possibility that Johnson may
throw his support to MeCarthy,
due to the President’s strong
distaste for Kennedy.

ACCEPT JOHNSON’S
withdrawal at face value, He
meant it. The charge that he
is insincere and that he is
mow goin 0 puu every string

rty to beg him
hack is untenable, It onty for
the reason that Johnson is
smart enough to know that
his party influence is con-
siderably weakened as a

2

“lame-duck” President. 1f
peace _comes to Vietnam as
a result of the bombing pause,
there might then be a strong
Johnson draft, but only then.

A failure of the bombing
pause will lead Nixon to adopt
a more hawkish position on
Vietnam in order to effectively
court escalation-minded
Democrats. Also, since he has
the Republican nomination
sewedup, he will probably
metamorphize into somewhat
of a domestic liberal in order
to seduce independent votes.
This will present no problem,
as changing positions has
never been a very difficult
trick for Dick.

BUT WHAT OF “PEACE”
candidates McCarthy and Ken-
nedy? So far, they have both
taken pains to not step on
each other's toes. This has
been necessary, particularly
for Kennedy, as they have both
been waging an upiill battle.

ow, of course, the situation
has ‘completely’ changed, and
both will have to define their
positions clearly, as 0 how,
if at all, their positions  dif-

s WL B oxtzdiay V-
portant, as it will determine
which candidate deserves the
support  of  peace-minded
Americans. Do these
Senators oppose the War solely
because the osing,
because of the hardships on
tho cconomy, because graduatg

2
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deferments have
(Incidentally, the myth of the
complacent, ivory towe

graduate_student has_finally
ended When their precious

The opinions expressed on this
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pious.
squeals were heard all over

the country, Pun intended,
these hypocritical intellectuals
are revolting.) Or, do they

oppose the basic_assumptions
of U.S. foreign policy?

HOPEFULLY, at least one
will begin to' question the
zssumpuon that U.S. intentions

d pruposes in Vietnam have
Boen pertectly honorable, and

Johnson only implemented
them poorly, ~ Hopefully, at
least ome will attempt to

redefine this country's relation
to corsupt dictatorships which
control much of the “Third

World” and o the nationalst
comn on struggles
which ¢ heing wag-
R i i Hiogenly el

least one wiil guarantee ‘thaf

close down an alleged supply
center of and
establish adequ;\le control nI
the facility. All allegations
against the coffee house con-
cern high school students’

By CLAY STEINMAN

not dead. God is
alive and well on 59th Street
and Broadway, Here, the in-
nocent New Jersey hick
stumbled upon a spirit he had
thought, as ports
Illustra(ed, was dead.

He saw a sign draped across
the second story of a building
L'ontammg, among other
things, a Wig store and a pizza
joint that boasts regular and
Sicilian pizza slices. The sign

resd “McCarthy for Presi-
dent,” and, that in
smaller 1etters. “Coalition for

Democratic _ Alternative,”
and, under that in smaller let-
ters, ‘‘Republicans for
McCarthy.”

After getting his Slcman

slice of pizza, the young man
was spotted by an Gien young
man who yelled: “Hi,” How
are you? Secnnd and third
floor up the steps.” There was
a smile on his face, a fire
in his eyes, The Jerseyan

entered the aging building and
climbed the narrow winding
staircase. While moving uj
stairs, no less than 12 smiling
faces asked him the sam

question, “Hi, How are you."
although now ‘“good to see
you”” was added. Everyone was
smiling, everyone had fire in
‘i Not a fire that
but a fire that
warms and seeks to warm

out

there will be no more Viet-

Aner all, the only way we
could have “‘won” in Vietnam
would have hbeen to switch
sides.

A NOTE ON JOHNSON. His
act of withdrawal was an
honorable one, worthy of a
statesman. He deserves this
recognition, Johnson, above all,
wished to be a great President.
His commitment to the poor
and to the black people of
this country, if outdated, was
uncommonly genuine, and it
would he uniaxr to forget um
it has been Johnson,
e iaie Fresident Kennedy,
who has formally committed
this country to the eradication
of domestic poverty. But
Johnson lacked style, and Ken-
nedy idolizers never let him
forget it. They, though, have
forgotten the Bay of Pigs, and
notwithstanding Arthur Schles-
inger’s historical acrobatics,
they have forgotten that it
was Kennedy who began
serious U.S. committment to
South Vietnam, and they have
forgotten that Kennedy's style
never passed any Civil Rights
Laws and never passed a War
on Puverty
of course, we

torgelting Vietnam, * %0
plague on both their houses.
1t's a sad story.

o

participation in the area. The
coffee house had just made
a policy decision o this mat-
ter, limiting high school
students to one night a
month under lhe superivision
of the YMCA, but had no
had time 10 finly implement

There were altérnatives to
administration’s action,
still effecting their goals, such
as policing the area on Tues-
day night, since the regular
Advisory. Board meeting. was
scheduled for Wednesday
afternoon; or informing the
coffee house managers of the
allegation and letting them in-
sure control on Tues
night.

THE PAST SEMESTER
shows that the coffee house
has taken appropriate_action
to remedy every problem as
we became aware of the facts.
We have corsulted with the
deans in all maters and, in
nearly every case,

implemented the
visements, This would_seem
to justify a modicum of con-
fidence ‘and trust, yet there
was no serious attempt to in-
form any student of the new
allegations before action was
taken, The record of the coffee

resen
circumstances make the action
unjustified and_indefensible
We were given no opportunity
to concur with the decision
or to take any measures
toward further correction of
the situation,

Tere may or may not be
some truth to the
ministration’s allegations. The
facts have been vithheld trom
us. WHAT WE_ OPPOSE,
HDWEVE“ 8 THE MET“OD

BY H
MINISTRATION ACTED -
UNILATERALLY AND WITH-
OUT CONSULTATION.

WE PRESENTLY HAVE to
respond to  allegations which
the admin. refuses to fully

By Clay Steinman
Children’s Crusade inside out

others,
On the second floor, 12 col-
lege kids were urloading box-
es. They were probably york-
ing ‘harder than they would
ever for an employer, et they
were giving it everything they
had, with that same smile and
that ~same fire. Their
irts  varied:  Cornell,
GONY, Yale, ‘Columbia.
Yeshiva, and the run of the
ivy or near-ivy league, Their
bittons were the same
“MeCarthy” in Duke and
Carolina Blue on White. The
%qrt;e buttons worn in the Bull

the New Jersey grit
e given
it up to a fellow countryman
who looked very needy for
such an item. s if he
e ket die e
through the looking glass into
the Wonderland of the third
floor.

What he saw closely
resembled the hustle and bus-
te and determination of :0-
6:00 in the Blue and White
R b
of Flowers Lounge were about

all with the
and  th
McCarthy smile. At tables with
phone books, at tables with
maling list, rumning around
h all kinds of data, were
a group of college kids with
a look of contentment not seen
since the Segregated Facilities
Bill was overrulled at Duke.
there were very few adults
in the headquarters. Instead
there were wildly enthusiastic
kids trying to give themselves
a purpose. The few non-youths
that were there were just
generally guiding the situation,
making sure it kept at_top
efficiency. The Jerseyan talked
with these Mew Yorkers, A
few had dropped. out of schmﬂ
Most were devoting
they coutd and Sl s slay in
schiool, All had a definite belief

&
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in what they were doing.
Plagued by frus!ramm over

explain or
have alr
the problem of high schoal sti-
dent_parueipation, but Dean
Griffith, who made the “close
decision, remains
unsatisfied. Are there other
problems? Other allegations?
Dean Griffith will not say. All
he has said at this writing
is that not even he knows
what would change his mind,
although he is willing to make
“suggestions.”

THE CLDSURE OF TllE
CELESTIAL OMNIBUS is
being used as a “dagger in
the back” to coerce us_into
whatever action Dean Griffith
deems desirable, 'since only he
can reopen the coffee house.

et he nas been unable 1o
answer our requests to advise
us of what such action might

S\lhslan(ialu. We
ady solved

We have been forced into
a position of pledging with the
administration. We are
bargaining for the existence

into apathy. The system wuu
have been proven in-

and ts domestic consequences,
these kids have found a chance
to make themselves heard, to
feel like they're doing
something, Eugene McCarthy,
fo them, is a sort of messiah
who is above the dirt of most
politicians, who had the guts
fo actively protest the Vietsam
policy and stick out his neck
with  nothing to gain.
There was even a big card
saying “Happy Birthday
Eugene!” with so many
sighatures that it was diffiult
to tell it was a birthday card.
Nevertheless, as he walked
in, our man in New York was
asked “Have you slgned
Gene's Card yet?" He replied
no. While signing he seriously
wondered if he were worthy.
He was asked when hé conld
start working, given a button
saying “On mcansxn
McCarthy,” and generally
smiled at., Unlar!unate]y he
noted that he had to fly South
the next d%y The smﬂes dld
e

But if Eugene McCarthy is
able to succeed, a whole new

of the

coffee house,

but the

closed—fait_accomplizwe have
nothing with which to bargain.
UNTIL THE CELESTIAL
OMNIBUS is reopened there
cannotconceivably be any
meaningful talks about further
action by the staff. Why?
Because the staff has been
thrown out @s a controlling
agency of the coffee house.

We have no power, no place,
as long as the Celestial
Omnibus is closed. We cannot

talk about the matter as long
as it is closed. The entire
:[nﬂ seems to have been left

one conceivable

administrati

to be channelled through the
University Christian' Move-
ment and an_ Advisory Board,
constituted of deans, faculty,
UCM representatives”and cof
’e house staff members.

HESE CHANNELS,
ESTABLISHED AT THE RE

M I \1 l ST R‘\’HON WERE
SIDESTEPPED BY LAST
THURSDAY’S ACT!ON
WHEN WILL THE
TIL OMNIBUS BE FREE OF
lNDlSCRLMlNATE UNIVER-
TY T? A D INDEED,
WHE!

ANY CAMTTR
ORGA\IIZATID\] OR INDI-

patiern of involvement could VIDI

develop, It's just possible tha:

the smile and warmth seen
at 59th and Broadway could
spread nationwide. God is not
dead. He’s waiting to see what
hnwen 1 hope He's not ﬂ]sap—

Vh An Op-n

--q.n.unu.n,-m.
The I

Chicken'in the Rough |

STUDENT CHARGE
ACCOUNTS

or

not cease,
a surprising number of 'D\\ke
Gentlemen and Women were
wearing buttons for McCarthy.
The smiles were increased and

McCarthy the disen-
franchised youth of today see
hnpe They admire him; they
with him; they look to
hxm as thexr means of L'Ol'l\-
with
Estubllsh’ment If their efforts
fail, and their voice is not
heard, they will retreat into
their isolation from the real
world, More, seeing that they
have no chance at all to be
heard, will drop out, If anyone
but Eu sene MeCas rth is the
next pr&xdem he wlll be view-
ed with scor N{ this general
tion’s concern mLe]hgensia
The concern will degenerats
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Wednesday, April 3, 1968

The Duke Chronicle

“Varieties of Learning Experience’

The following is a report entitled “Varie-
ties of Learning Experience” submitted to the
Undergraduate Faculty Council by its sub-
commiltee on Curriculum. The report has
been In preparation for over a year and will
be voted on by the UFC during weekly meot-
Inu‘ulor perhaps the remainder of the se-

Reprinted below are the sections on 1)
Background, 2) Proposals. and 3) Prospect.
Not included are the Appendices, which con-
sist of one-half of the report. These include
surveys made by the Curriculum Review,
under Dr. Robert Krueger, arguments by the
Physical Education and Foreign Language
departments against the committee’s propos-
als, and other material compiled by the com-
mittee. Copies of the entire report may be
found in the reading rooms of the East and
West Campus main libraries.

Preface

“A careful study of the Duke curriculum
4s a whole is needed.” With this statement,
the Curriculum Committee began the last
section of its report to the Undergraduate
Faculty Council in May, 1964. The needs that
it expressed had grown, not diminished, by
1966, when the Board of Higher Education

the Methodist Church granted Duke
University $25,000 to finance such a reyiew.
In January 1967 the Subcommittee on Policy
of the Committee on Undergraduate Instruction
of the UFC asked Robert Krueger to conduct
this review. His task was to provide fhe
Subcommttee on Curriculum with information
about Duke and about other institutions so
that it might bring forward suggestions for
Duke’s own curriculum.

We, the Committee, did not see our task
ak trying to create an ideal university. We
were not setting out with unlimited funds
to choose a site, construct an architecture,
and propose an ideal curriculum to a specially
selected faculty and student body. We have
been conscious throughout that we are dealing
with Duke: its students, faculty, physical plant,
and financial resources. While we looked close-
ly at the curricula of numerous universities
and colleges, we did not seek to adopt someone
dse’s cnrriculum What is right for Columbia

may be wrong for Duke, Further,
Shan university is in constant flux, we
tried to understand as thoroughly as possible
what our resources are now and what they
might be in future. We supposed that we
should not propose a curriculum that would
cost substantially more than our present opera-
tions do, nor one that would suppose faculty
or students very different from those we
now have. These we consider to be among
our best resources. We sought a curriculum
that would take maximum advantage of our
resources with minimal disruption to current
practices, though we are well aware than
any change causes some dislocation and

The Committee gathered information about
Duke from a variety of sources, We conducted
surveys of the following groups: incoming
freshmen, recent alumni, students currently

Phi Eta Sigma and Ivy (scholastic
honoraries admitting students with grade
averages of 3.5 or above in their freshman
year), a selected sample of students on campus
to determine their work load, foreign language
majors, and faculty. We invited the faculty
to offer suggestions, and many of them wrote
to do so. We wrote to the Chairman of
each department in January, 1968, to ask
whether he or his department would like
to meet with a representative of the Committee
to discuss the direction of its thinking at
that time. Of twenty-six departments, twenty
chose to meet with a representative.

We have ae a Committee been conscious
of the need to formulate our ideas, to test
them against one another, and to be willing
to abandon , positions that might once have
looked attractive, Our deliberations necessarily
remained private until our concerns and at-
titudes had achieved some coherence. We
have tried, however, to be as open as possible,
and have offered outlines of our thinking
to the Unde duate Faculty Council and
to departments in order to elicit their sug-
gestions.

’l'hus, student and faculty advisory groups
were formed that have submitted, or are
submitting as this is written, suggestions in
the following areas: Strengths and Weaknesses
of the Presdent Undergraduate Curriculum,
Quality of Undergraduate Instruction, Learning
Center, Non-Western Studies, Work-Study
Programs, and Role of the Performing Afts.
We have not completed our consideration of
all these papers, and may report on them
later in a supplementary document aiter doing
s0. We have not waited to submit our present
report, however, because it covers those mat-
ters most crucial in the undergraduate cur-
riculum and those in which the authority
of the Undergraduate Faculty Council is
clearest.

We consider our proposals to be innovative,
logically consistent, and workable. They have

been formed since our first coming together
as a committee in our present membership
in September 1967. Five of the nine current
members of the Committee have joined it
since March, 1967, and all the present members
but two, who are ex officio, expect fo be
off the Committee next fall. We have
represented not only many different disciplines
but many viewpoints; where we could not
reach full agreement, our disagreement is
indicated.

We have, however, achieved near unanimity
on almast all the proposals that we present
Throughout our meetings our focus has been
the needs of undergraduates at Duke and
the assets that the faculty and facilities of
the University could offer them to enrich

their education. We have met not as members
of particular interests within the Univershty,
but as faculty bound by a common interest
in undergraduate education,

Background

We began our review of the undergraduate
curriculum at the starting point: a student
arrives at Duke; what should the University
do with him? The questions expanded:” What
kinds of students come to Duke? What should
they be when they leave? What is Duke
doing now? How can it achieve its educational
goals?

Duke students today are the best the
University has ever had. We base this judg-
ment not only on our experience as teachers,
but on the comments of our colleagues, and
on those measures of academic potential com-
monly used in evaluating college applicants
today.

The credentials of our students are im-
pressive, Freshmen entering in 1967 were
well within the upper 2 1-2% in their SAT
scores when compared with high school seniors
acrass the nation. The same freshman class
contained a larger number of women who
won National Merit Scholarships than did the
freshman class of any other instituion in
the country except Radcliffe.

It may well be that we are getting students
better prepared than before because the
population has grown at a rate faster than
private universities have expanded their enroll-
ment; therefore, more good students have
been available. Duke is not alone in having
more able classes in 1967 than in 1961; the
same is true at major private universities
and colleges across the country. Members
of the entering class of 1967 were only in
the third grade when, with Sputnik, was launch-
ed a considerable improvement in public school
education,

The improvement was perhaps most obvious
in the introduction of the new mathematics;
but special science instruction, as it developed,
was followed by improvements in the quality
of teaching and the level of student
performance in the humanities and social
sciences in high school. Further, high schools
have introduced a new fexibility by allowing

students to break the academic lock-step by .

progressing at their own rates of growth.

of 18-28 pupils, are utilized in the instructional
process,

A typical student is unscheduled 30 per
cent of the school day during which time
he may comsult with his teachers and
counselor, conduct research in the resource
center or reference library, pursue his unique
interests in mediated self-instruction via elec-
tronic carrels, work independently in one of
the available work areas, join other students
in the completion of special assignments, or
socialize in the cafeteria-lounge. Teachers are
unscheduled for 40-60 per cent of the school
day so that' they may work with students
on a more individualized basis.*

“The above description comes from
leaflet from Evanston Township High School,
1967,

Almast every year students come from
Evanston and Melbourne to Duke, but our
overall freshman program is not as im-
aginative as that which they have left. True,
these schools are leaders, and their programs
outdistance those of most high schools, but
they are being imitated. Similar opportunities
are also afforded to top students in otifer
high schools less known for innovation, Since
our own students almost all come from the
top of their high school classes, many of
them have tasted considerable academic in-
dependence before they reach us. Some have
carried out detailed scientific projects in high
school; many of them have engaged in creative
writing; and many have done very impressive
reading, Shakespeare, Plato, and Moliere are
all in the high school curricula of hundreds
of our students. Some students have studied
a few subjects in considerable depth in high
school; 821 studenis presented 498 subjects
for Advance Placement credit this past fall.

When they arrive as freshmen the great
majority of gur students (four out of five
in Trinity College) already intended to continue
study in graduate or professional school. While
most are bent on further study, they arrive
with different aims for their college education®
some look to occupations that will bring them
security or satisfaction; others seek to develop
their critical talents; others wish to enlarge
their awarenesa of their heritage and culture;
many seek preparation for graduate school;
and many others want most to continue learn-
ing.

However their aspirations differ, they share
the desire to become mature, One matures
by making choices, and among a student’s
mobt important choices is his course of study.

D. Courses | want und weed may not
be offered at as small a school as Duke
more than once every two or thice years
Some courses that appear in the catalog
have not been offered for four or more years.

E, Durham,

While the student expeets his cdueation
to enlarge his prospeet, he may find himself
shrinking by experiencing unexpected anonymi-
ty. Coming from a high school where he
saw his teachers five times a week and
was called by his first name, the freshman
now sees most teachers only three times
weekly and is either called by his last name
or becomes anonymous before a distant lec-
turer.

Duke students were accustomed to being
known by their high school teachers because
of outstanding performance of one kind or
another; even the unexceptional student was
known, because the organization of our pubfic
schools. permits both extensive and_ intensive
contact between teachers and pupils. In such
an environment the significant adults, teachers
und parents, are supportive and encouraging;
the student does not ignore their values, though
he may temporarily reject them.

For college students parental influence
diminishes with greatly decreased contact,
and teachers at Duke are not usually as
accessible to stdents as high school teachers
were. We do ot suggest that teachers should

undergraduate teachers, 11 they are concerned
with intellectual values, must find ways to
pass on those values to their students. Only
the charismatic seem to succeed in conveying
values as well as information in the formal
classroom setting in which most instruetion
at Duke is undertaken.

Apparenily the freshman condition of being
a stranger changes very little in respect
to what should be a primary educational
re’ztonship during the undergraduate years.
Mort seniors a: Duke, when trying to assemble
4 number of reccmmendations for jobs or
graduzte school, come to the inescapable
realization that much of their formal education
has been conducted anonymously. The yearly
procession of seniors knocking on faculty doors
but unable to find six faculty members to
recommend them to the Appoiniments Office,
or even three or four to recommend them
for graduate study, festifies that to many
students a professor is primarily a man who
leciures to them and grades them. If the
only tangible evidence a student has of a

We believe that students mature by

making choices, even wrong ones.

From Evanston in Illinois to Melbourne in
Florida, high schools are offering substantial
opportunities for independent research in many
fields of study. Consider these “Directions
for Registration” at Melbourne High School
in 1963:

List the subjecss that you plan to take
on the Student’s Schedule. Courses are offered
in varying degrees of depth as follows:

Phase 1—Subjects are designed for students
who need special assistance, in small classes,

Phase 2—Subject are designed for students
who need more empahsis on the basic skills.

Phase 3—Courses are designed for students
who have an average background of achieve-
ment.

Phase 4—Subject matter is designed for
extremely well prepared students desiring
education in depth.

Phase 5—Courses are available to students
who are willing to shsume responsibility for
their own learning and pursue college level
courses while still in high school.

Phase X—Courses which are ungraded but
not phased for mobility.

Do your dead level best to phase yourself
properiy. No one will ask what grade you
are in at reglgtration. The important thing
is for you to be in the phase which is
most suitable for you. Your phase will vary
in each subject with your achievement in
that particular area.

The philosophy of the school permits a
student to pursue any course in which he
it capable of learning without regard to either
grade level or course sequence. If you are
leaping over a course that is usually sequential
then it is expected that you will obtain
permission from the receiving instructor.

Or, consider Evanston Township High
School’s encouragement of individual in-
struetion:

To promote further the individualization
of instruction, Evanston Township High Sehool
follows a modular schedule whereby the school
day is divided into 20 minute blocks, and
teachers in cooperation with the administration
determine the number of modules a given
class will meet each day to meet instructional
objectives. The length of classroom contact
time in a given subject may vary each day
for a week; then the cycle rL']M:H!# itself.

In deciding which of his talents he wants
most to develop, and which new areas he
wants most to explore, he is learning abou
himself; and by taking substantia.
responsibility for his educational choices in
college, he develops the habit of continuing
to discover the areas of his ignorance. In
choosing his course of study, the student
learns where his curicsity has been misplaced,
where to extend his interests, and which
priorities he would make in his own education
as he sets out to enlarge his own experience.

Results of the questionnaire distributed to
Duke’s Class of '71 before arrival on campus
reveal that its members look forward to
their years at Duke as an opportunity to
engage in intellectual exploration, either wide-
ranging in many fields or focused in an
area of special interest. Yet, many of our
most successful students are dissatisfied with
their experience here. By the end of the
freshman year many of our best students
consider transferring; some drop out. The
Committee made a survey of three claSses
of the academic honoraries Ivy and Phi Eta
Sigma, and learned that 30 of 60 women
in Ivy considered transferring from Duke,
while 35 of 68 men in Phi Eta Sigma comsidered
transfer. Our survey does not include those
students who actually transferred, nor can
we know their reasons for transferring.

We can, however, know the reasons given
by members of Ivy and Phi Eta Sigma for
considering transfer, and that which appears
most often the student considers transfer at
the end of his (reshman year, but some,
like the respondent who gave the following
veasons for transfer, contemplated it after
both his fre2hman and sophomore years:

A. Lack of challenging opportunities.

. Lack of experimental stance on the
part of faculty toward undergraduate educa-
tion.

C. Impersonality: education at Duke can
be as impersonal as at any mega—or multi-
versity. For example, this semester my student
o faculty ratio it 1:92 The relatively c¥ose

Large group, small group, and
study, as well as conyentional classroom sizes

ip was one reason
1 chose ano: little did T know.

professor’s awareness and approval of him
is in his grade, it is not surprising thal
some students work largely for grade, while
others, sezing such impersonal approval as
not worth the effort, decide not to bother
working.

Encounters between students and faculty
should be divected toward developing in stu-
dents the habits of diligent and responsible in-
quiry. and suggesting fo them criteria for the
cstablis! of knowledge. Yet often we
fail because most classes are, by their size
and formal, organized more for the one-way
transmi.sion of information than for mean-
ingful intellectual exchange. The student
becomes a moderately sophisticated  in-
formetion storage and re
fail to achieve the long-standing aims of liberal
aris education.

The prime goal of the American un-
dergraduate college has traditionally been the
development of the full person, intellectually,
affectively, socially, To succeed in employing
the considerable assets of the University to
this goal, we conclude thet to consider the
education of undergraduates only in terms
of a collection of cou overing various
bodies of knowledge is inadequate. As one
Committee member wrote:

I find that in meeting someone outside
the University, and generally, in side the Uni-
versity, I do not normally think of him: he
must have had at least one course in the hu-
manities and a certain course in economies or.
political seience and a course in chemistry and
two courses in French and a series of courses
in European history between 1485 and 1798,
Instead 1 am more struck by qualities of mind
and character that do not conform to particular
bodies of knowledge presented in University
courses.

The qualities 1 should ideally like to sec
in_our graduates would be those of open-
mindedness, the ability to think and speak
in gradugted terms tha  show discrimination
and controlle ! response: an appreciation for
beauty, whether the beauty of a corban atom
or # Becthoven symphony; an appreciation
for values, intellectual, moral, and aesthetic
[ should hope that our graduates might be
helped to become more ‘sensitive people;
sensitive to their envrionment, to the needs
of sociely generally, to the feelings and opi-
nions of those around them: 1 should like

them o be able to approach a problem
i an orderly, rational, logical fashion; I
should wish them to pursue their studies
with thoroughness, with vigor, and with in-
qisitiveness.

I should wani them not of their thinking
with clavity of expression, whether written
or oral, and with courage of conviction. or
\\vlh an adm n of doubt where conviction
absent. And 1 should be pleased to find
that they had both a conlinuing interest in
expanding their own awareness, and that they
had enlarged the arcas of knowledge open
not only to themselves but to other men
and other timy
“The Committee agrees that education should
seen by a student es a stance toward
open-minded, flexible, versatile, ap-

€, rational, and well-intentioned. A
most likely to develop such a
itance in an atmosphere of freedom: where
he shares responsibility for his own education
and his own decisions; where he can be
concerned not only with what he learns but
how he learns; and where he can develop
skiizs that will allow him to continue his |
education on his own.

We think students are most likely to assume

this stance if they find study enjoyable. A
student  cannot. gl all his education in four
years, nor can he encounter meaningfully
nearly all the subjects that the University
offers, We suggest that he should develop
breadth and perspective in his knowledge and
a specialized zbility in one or two fields.
But more important, he should develop a
desire to continue learning on his own. If
he does, he can leave well pleased; if he
does not, we have not really educated him.
We have reasons to believe that in many
ways we have failed to develop in our
graduates an interest in the kind of study
undertaken at the University. In spite of
having passed through the Uniform Course
Requirements, the majority of our graduates
do not continue to read in the fields that
the requirements repretent. Further, only a
minority of them continue to read in depth
in the disciplines in which they majored or
minored. The alumni questionnaire shows that
some graduates who majored in English and
French do not continue to read literary classics
after graduation; that graduates who majored
in history sometimes do not bother reading
either current history or historical studies:
and that some who majored in science do
not even pick up the Scientific American.

One learns, es well, that the book most
often reed recently by our alumni is Valley
of the Dolls. This information does not mean
that our graduates were not influenced by
the courses that they took, and they no doubt
learned things other than the subject-matter
of their courses, but it does suggest that
taking these courses did not awaken sufficient
interest for them to wish to continue reading
in thesse fields.

How might we enrich the experience of
our students so that as alumni they may
continue their education? Perhaps we need
to give attention to the entire academic en-
vironment. To create an undergraduate en-
vironment that fosters the development of
qualities we desire requires the cooperation
of many interrelated elements: admissions,
residential arrangements, the quality and con-
tent of instruction, administrative organization,
and the curriculum.

The Committee is under no illusion that
alterations in the curriculum alone will
transform the undergraduate environment.
Nevertheless, evidence suggests that certain
features of the curriculum adversely affect
admissions, residential lile, and the ef-
fectiveness of instruction. Unitl the curriculum
is altered, decisive improvement in the other
sectors is impossible and the total envrionment
cannot be transformed. For this reason the
Committee regards curriculum reform as a
serious issue worthy of our best thought.

To summarize our Position, we believe
that we have a group of Students better
prepared than ever before, diverse in their
interests, faced with anonymity in a large
university, and unlikely to continue reading
widely on their own after graduation because
they have been disappointed in their academic
life s undergraduates.

To deal with these problems, we offer
a variety to curricular proposals for a diverse
and well-prepared student body; we urge learn-
ing experience providing closer intellectual
|eldlmnsmp with fellow students and faculty

raw the student more fully
into the life of the University; we suggest
ways in which the student might exercise
his freedom of chojce in subject-matter and
in the degree of depth to which he pursues
his study; and we suggest a mearts of mearsur-
ing academic achievement that does not -
evaluate the credit of a course in terms
of the number of hours that the class meets
each week.

Proposals

A. Academic Measurement and Academic
Course-Load.

The current system of academic bookkeeping
at Duke encourages the student to think of
his education in terms of semester hours
and quality point ratios rather than of
academic experiences, Yet, each caurse allows
4 unique set of learning experiences, and
our system should foeus the student's attention
on the experience, not on semester hours
and quality points.

We therefore suggest that Duke abandon
academic measurement by semester hows,
and do away with such designations as “three-
hour course,” or “one-hour course.”” Instead,
we recommend using the term “‘course® for

(Continued on Page 4)
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a substantial course that would demand about
one quarter of the study-time of a normal
Duke student during one semester, Hen.am:x'
in this report the word *cour e
understood to mean “semester-course. ") “HBII-
course” might be used for courses with lighter
academic demands than normal courses, and
‘““double-course” for extremely intensive
courses requiring unusual effort, The present
Subcommittee on Courses would have the
authority to approve such designations. These
designations would encourage flexibility in
scheduling, since it need no longer be assumed
that virtually every advanced course in' the
humanities, for example, must meet three
hours weekly.

The Committee considers that students com-
plain legitimately of being forced to divide
their academic attention into too many areas.
Although many students would tire of studying
a single subject for weeks on end, others,
like some faculty members, find that they
work best when they can devote their attention
entirely to a particular problem.

A student’s day is now repeatedly
fragmented by his attending different classes,
and if he chooses to prepare for each class
before it meets, as many do not, he breaks
his pattern of study into myriad ‘small units.
As faculty members compete with one another
for the time of their students, each is seeking
to get his full share of their attention, the
pressuras on students are compounded. The
temptation is for each faculty member to
consider only the demands of his own course,
not the total demands made upon a student.

We think a sounder educational program,
and a better allocation of faculty resources,
might be achieved through a student’s normally
taking four, rather than five, courses per
semester. We see several advantages in this
proposal:

1. This reduction is consistent with our
suggestion that students come to think of
their education less in terms of hours spent
in class, and more in terms of what they
can bring to class and discover outside it.
Harvard has for some years had four courses
as the normal load, and although these four
coursds in theory meet three hours weekly,
in practice the great majority meet only
two. Yet, no one would suppose that Harvard
students attending class only eight hours week-
ly are recciving only half the education of
a Duke student who spent sixteen hours
there.

2. By reducing the total number of courses
that students would be taking at any one
time by about 20 per cent, we would make
available about 20 per cent more faculty
time that might be used in other ways, which
we will describe below.

3. Finally, a reduction in quantity might
mean an improvement in quality of work.
We feel that students are sometimes
overburdened with academic busy work; they
are being introduced to so many different
disciplines and courses that they spend much
of their time acquiring and remembering facts
instead of mastering concepts and formulating
principles, We would not, then, urge that
a reduction by 20 per cent in course load
hould allow each of the student’s four courses
fo increase one quarter in the quantity of
work demanded. Rather, we suggest that pro-
fessors might legitimately impose higher stan-
dards of performance in the work to be
acheived.

By producing work of distinctly higher quali-
ty the student could gain greater personal
satisfaction in his study and the faculty
member should find greater pleasure in
teaching the student and evaluating his work.
(A majority of Duke freshmen, for example,
indicated in our Student Qu&itmnnau‘e on Work-
Load that they generally lacked satisfaction
with the papers they wrote). We see four
courses a5 a means of allowing students to
find greater satisfaction in their work, and
as a means of raising rather than lowers
standards, = i

For these reasons the Committee makes
the following proposal:

FIRST PROPOSAL

That the University measure academic pro-
gress in terms of semester-courses (one half
courses and doub com-

towards Jife, and despite their

they provide a wweful structure for bcgmnmg
students,

Although the current Uniform Course Re-
quirements require a student to encounter
these three divisions, the requirements are
too numerous (for a student without advanced
standing, 69 semester hours of 124 are absorbed
by Uniform Course Requirements); they are
usually fulfilled with courses at the elementary
level, and they are too compartmentalized.
While some encounter is better than none
for most students, we believe that students
have spent too much of their time taking
introductory coursas designed to lead a student
somewhere that he never goes. In the words
of the report of the Advisory CCommittee
on Strengths and Weaknesses of the Present
Undergraduate Curriculum:

“Our findings on (the present structure
of the UCR) indicate a number of serious
defects in the present UCR strucvire: it is
too rigid, compartmentalized, and frequently
lacking in rationale. In justification of the
present UCR set-up it is recognized that it
was instituted with the goal of providing
exposure to the major areas of intellectual
activity before or concomitant with specializa-
tion.

“Such breadth has been judged desirable
for personal decision making, maximum en-
joyment of the world about us and informed
participation in human affairs. While we do
not take issue with this genmeral premise
(though it is by no means unconlroverslal
whether the place for this is high sch
or college), we do feel somewhat uneasy
about the way this has been implemented
via departmental course nl(erlngs of (fre-
quently) introductory courses.”

Many of the courses offered at the lower
level are designed for the beginning specialist,
but are not the best possible courses for
one who will never specialize in that pgticular
field. As additions to existing departmental
offerings several faculty members have sug-
gested  introductory interdisciplinary courses.

S

A mew interdisciplinary course in the
humanities has bee planned. The Advisory
Committee on Strengths and Weaknesses has
urged the creation of an interdisciplinary
course in the physical sciences. The following
proposal has come to us from six members
of the Departmentjof Mathematics:

“That a new 6 hour course be planned
and institnted to deal with the history and
philosophy of mathematics and the impact
of mM,hemthul thought on society, especially
modern society. Such a cowte would have
a non-trivial mathematical content, but would
also require the cooperation and participation
of many departments, perhaps including
Chemistry, Physics, Engineering, Economics,
Sociologh, Psychology, History, Philosophy and
othens.”

) The subject matter . . . is sad-
Iy neglected in most college curricula, even
in the courses normally taken by prospective
mathematicians. On the other hand, because
of the computer revolution, deve!opmerm of
‘modern physics, the q\mnuzauon of the so-
cial sciences, and many other specific develop-
ments, it is a subject that affects the lives of
everyone and should be more widely studied.”

We consider such courses to be valuable
to the existing curriculum and

pleted rather than in term of semester hours,
and that four courses per semester be con-
sidered the normal academic load of & student
working toward a Bachelor's Degree in the
liberal arts and sgiences.

B. Three Curricular Programs.

The Committee believes that to a student
body with diverse backgrounds, needs, and
nterests, the University should offer several
routes to graduation.

1. Program I
We suggest that the majority of Duke
students might proceed toward graduation
through a course that we have called Program
The requlremena; in this program are
i subject- matter skills,
ad-

wish to encourage them. We do mnot urge
that all students be required to share a
common core curriculum consisting only of
interdiseiplinary courses offering syntheses of
various fields, because we believe that to
requxre all students to take a particular subject

is to assume that each student could not
have developed his knowledge and skills in
this area outside the course. At this time
we see our task to be that of providing
a structure free enough to accommodate these
courses so that they may take their place
with other curricular offerings.

Having considered the problem of distribu-
tion at length, we are conyinced that it is
unwise to presecribe a list of specific courses
to be taken by every student, We think it
more important to devise the best possible
for most of our students than

Vit i Tha tebiomale o oedl ruqmeres
explanation.

a. Subject - Matter:  Distributional  Re-
quirements, Although some students arrive
with clearly defined special interests, most
students enter college curious about a varlety
of fields, The Committeee thinks that Doke
should capitalize on this disposition for wide-
ranging exploration and that all un-
dergraduates in Program I 'should encounter
each of the three divisions of learning in
the University: natural sciences and
mathematics, social sciences, and humanities.

Most students need this breadth and
experience; in it they can encounter the
precision of thinking and painstaking gathering
of acts that accompany work in the natural
sciences; can see the ways in which scientific
thinking has been applied to man's un-
derstanding of himself and of other men
in the humanities the ideas and works of
in the social sciences; and can encounter
art that have given special value to man's
life, Although at some points the distinction
between these three divisions have become
hazy, they have in general proved useful
for representing different frames of reference

to be unduly concened with statistifying all
arguments beginning, “No one should be able
to graduate from Duke without having
had. . .  To resolve the problem of comnining
both breadth and flexibility we propose for
Program 1 the following subject-matter
distributional requirements:

1. A student naturally takes courses in
the division in which his major department
is placed.

2. A student must take at least four
seme:ter-coourses in a sccond division, two
of them at an advanced level, Normally,
“advanced level'' means courses at the 100-
and 200deve!, unless departments designate
their courses otherwise, The third-year cowrse
in French Literature, French 91.92, is one
example of such a course.

3. A student must take at least two
semester-courses in a third dividion.

These subject-matter requirements apply
to undergraduate courses in the following
divisions and departments, including in-
terdisciplinary courses offered by more than
one of these departments and University
courses:

Natural Science: Botany, Chemistry,

Physics, Zoology.

Social Sciences: Business Administration,
Iiconomics, Education, History, Political
Science, Physchology, Sociology and
Anthropology.

Humanities: Art, Classical Literature, Mu-
sie, Philosophy. Religion, Romance Languages,
Slavie Languages and Literatures.

These requirements apply only to courses
in which the @:sential subject-matter and
substance of the discipline are presented. We
recommend that elementary skill courses not
be allowed to satisfy distributional re-
quirements, For example, neither English com-.
position nor elementary language couses would
count as courses in the humanities, because
developing skill in composition or ‘speech is
different from encountering linguistics or
literature.

The proposed distributional requirements
attain the objectives of t he current Uniform
Course Requirements while removing several
of their disadvantages. They assure breadth
by requiring the student fo have at least
one encounter with each of three divisions
of learning: and they assure varied depth
by requiring that in 2t least two divisions
an encounter will occur at an advanced level.
At the same time the requirements are suf-
ficiently flexible that a student with counsel
may devise a program adapted to his needs
and interest.

b. Skills. As it appears to us, the present
curriculum requires 3 specific skill cours
formal science, {oreign languages, and Engl
composition. After considerable thought and
discussion, theCommittee has decided not to
include any of these requirements in their
present form.

Formal science (mathematics and logic).
In a lefter to the Study of the Undergraduate
Curriculum that the Uniform Course Re-
quirements in Mathematics for the Bachelor
of Science dogree and in Formal Science

The book most often read recently by

our alumni is Valley of the Dolls.

for the Bachelor of Arts degree be eliminated,
1f, however, area requirements are to be
adopted, mathematies. should be included=in
one of these areas.”

Following are some of the reasons for
this action given in another letter, from six
‘members of the Mathematics Department:

“1. Whatever the objectives of a liberal
education, experience shows that, in general,
thes objectives are not well served by the
requirement of minimal standards of
performance in a large number of specified
formal courses.”

“2. In particular, passing the first semester
of a three semester calculus sequence,
itself, contributess nothing to a liberal ed\lcstlon
and very little to the retained and usable
knowledge of most students. The terminal
course in finite mathematics (Math 17) is
more satisfactory in this regard, but the
tame comment “applies for a majority of
the students in that course.

“3. We would pre(er to teach students
who take our courses because they want
to rather than students who take them because
they are forced to.”

“4 Studen#, who must take mathematics

uirement for a major in another
deparhmenl are usually better motivated than
those who see no connection with any other
course work, and we are happy to continue
providing this necessary service for other
departments.”

5. The departments that want their majors
to take certain math courses (e.g. Chemistry,
Economics, Engineering, Geology, Physics)
spell this out in their requirements, even
though these requuemenl-: overlap the Uniform

. Othe:

undergraduates,
S — :

re is  substantial opinion in
Phllnhophy Department that logic should he
removed from the Uniform Course
quirement in Formal Science. Since many
people in both departments recommend the
removal of their courses from the Formal
Science requirements, and as we coneur in
their judgment, we do not include the require-
ments in our program.

Foreign language. We believe that Duke
should no longer require, as it does now,
cither that every student study a foreign
language at the University, or that he achieve
a certain level of proficiency in a foreign
language.

The modern languages entered the un-
dergraduate curricula at mest American liber {1
arts colleges in the nineteenth century as
subjects of study more “relevant” to modern
life than the classical languages, They were
relevant to the study of science, since scientific
publications were often written in languages
other than English, and they were languages
“alive” in a way that Latin and Greek were
not.

Through the nineteenth century, as the
influence of German universities and their
graduate schools was felt in American colleges,
modern languages continually displaced
classical languages from the curriculum, They
have maintained their place as tools necessary
for many scholass today. We have asked
ourselves, whether every un-
dergraduate earning a Duke B.A. or B.S.

ee must have a knowledge of at least
one foreign language in order to be an
“educated man.” We have known a number
of men whom we cnsider educated who do
not krow a foreign language; indeed, it is
probable Lhal not all faculty members could
still pass the proficiency examinations curr-
ently given to entering frechmen, We agree
that the kmowledge of one of several foreign
languages would be useful to many Duke
and we have reason to expect

. T

that a majority of them would take a foreign
language even if it were not required. As we
considered the principal -argaments for re-
quiring a foreign language however. we de-
cided that those skills that only a foreign
language can provide are not skills needed
by every undergraduate, while other benefits
um a foreign language may provide may

id in other courses in the curricu-
hxm Here, we can summarize our position
by saying that we regard the knowledge of a
foreign language to be desirable for most stu-
dents but not necessary for everyone.

English composition. Whereas we think that
skills in foreign language and mathematics
are not essential for every college students,
we believe that skill in English composition
is. Whether the student writes extenc
research papers, lab reports, or simply blue
books, he must be able to express imself
clearly to succeed in college work, and he
is more likely to write in English than he
is in computer or foreign language; con-
sequently, we have given long consideration
to means of requiring, developing, and sustan-
ing skill in English composition,

A number of entering students already
have proficiency in English, and it is expected
that the number will increase. At this time,
we propose that all students who do not

resent scores of 4 or 5 on the Advanced
P}acement test in English should take an ex-
amination on arrival at Duke in which they
demonstrate proficiency in writing good Eng-
lish. 1f they are unable to do so, they should
take a one-semester remedial sourse in Eng-
lish composition in their first semester. We
urged that this course retain the use of private

Course , even
sofe olfenng the B8, degree, are apparently
unconcerned whether their majors take math
or not.

“6. Concerned and responsible students ap-
pear lo favor a lighter course load, with
more interise work in each course, and broad
area requirements. . . (See e.g. the report
of the IGC Curriculum Review Committee,
pubhshed in the Duke Chronicle, September
20, 1967.

At Lhe time that lhe Cummithee received
this had

between mstructor and student
oy found in English

‘e discussed vanous ways of requiring
students to maintain this skill at college.
One suggesnon was to require students to

and style. Members of the English Department
were less than delighted with this suggestion.
They suggested that good writing s the
responsibility of the entire University, and
the Committee agreed. The problem is how
to nwsken the faculty to this responsibility.

reached much the sume conclusion.
Mathematics is clearly one of the subjects
most important to industry, government, and
universities today; with the growing use of
computers and data processing equipment,

i is becoming a much more obvious part of
dally life for everyone. Most students in the
natural sciences will need college mathematics,
as well increasing numbers of students in
the social sciences, especially those who pro-
ceed to graduate work.

In general, we would urge that students
in natural sciences and social sciences take
mathematics, though we would not urge math-
matics as a University-wide requirement
of all students. One supposes, for example,
that several of this University’s graduates
who have won notable reputations as novelists
might have been able to write as good novels,
and to be well educated, even had they had
three hours of mathematics; similarly, perhaps
many of our notable mathematicians may
be considered educated without having read
the noyels of our graduates,

freshmen semmnrs offered in
a number of departments specify that papers
written for these courses wil.l have their writing
corrected by the instructors. Even at Dart-
mouth, however, these seminars, in the secos
term, follow an initial semester of composition
in the English Department, The Committee
urges the entire faculty to recognize its re-
sponsibility for setting high standards of good
writing, but can offer no system that would
insure the continuance of good writing by
students.

Learning Experience. We think it im-
orlam that @ student not only encounter dif-
ferent disciplines and develop the skills that
he requires to engage in this type of study,
but that he engage in different kinds of
learning experience. One kind of learning takes
place in a lecture, another kind in a seminar
or tutorial. Both seminars and lectures have
their place inthe University, and both, we
believe, should have their place in the
experience of a student,

Proficiency in speaking is important in
and after college. If every student must take
some classes in which the format, size, and
instructor all compel him to take & position
and defend it orally, and in which they en-
courage him to consider the positions of h#
fellow students and professors, he should
develop the skill, assurance, and mental agility
to speak under stress. Engaging in intellectual
discussion with his fellow students in class
will encourage him to continue intellectual
discussion behond the clagsroom, and he should
come to rely less on professors and assigned
work, and more on himelf and his en-
vironment for h%; education.

By engaging in direct discussion with his

-professor, a student can discover more mean-

ingfully than in a lecture his professor's ap-
proach to problems, his insight into his subjeet,
and the quality of his mind. The student
may come to know the professor as a person,
not simply to hear his words, and so to
be drawn into the life of the scholarly com-
munity. Such instrction would reduce for
students the strain of anonymity and exclusion
from the most important areas of academic
life. We expect, as well, consequent im-
provement in academic performance.

Many professors at Duke offering seminars
at the junior or senior level find that only
a few of the students regularly contribute,
some of these only late in the semester.
One explanation i§ that often these students
have not engaged in university seminars
before, and they have never developed the
art of intellectual participation in class. Several
years in which a student only records lectures,
writes papers or reports, and responds on
examinations to a professor who may not
kn encourage the student to play
it safe and to work for a grade rather
than risking an opinion which might be wrong
and which the grading system does not clearly
reward.

Such persistent and undesirable academic.
habits are hest prevented if the student
develops different habits from the bginning
of his University study. We think it essential
that freshmen and \sophomores have an op-
portunity for some type of intimate learning
experience, and think that these experiences
should continue throughout the student’s college
career. We suggest a variety of formats;
different  departments will find different
formats suited to their subject and staff.

1. Seminar: an independent course,
normally of twelve students or less, no more
than fifteen, in which, instead of hearing
lectures, the student engages in discussion,
develops skills, refines judgment, and has
his ideas challenged.

. Preceptorial: discussion between an in-
struetor and about twelve students, preferably
fewer; the preceptorial is an additional and
optional unit attached to a regular course.
It allows a student to carry his interest
and learning in a parlicular subject further
than that required in the regular clas. If
a regular class normally meets three times,

e preceptorial would be a fourth one-hour
meetmg

3. Discussion section: diicussion between
approximately ten students and an instructor
in a small discussion section that is part
of a regular course. It is distingnished from
a preceptorial in that every student in the
course participates in a dicussion group
whereas not every student in a course with
preceptorials necessanly participates in a

fe

for intensive atudy additional to that required
in the regular course, whereas a discussion
group is an integral part of a course in
which lectures are given to large groups.

4. Tutorial: a meeeting hetween one instruc-
tor and one to three students independent
of any other course. The program might
be one of independent study or near-in-
dependent study.

In each of the classes described above,
a student develops verbal skills through in-
terchange with this instructor; he is responsi-
ble for presenting material to a group or
professor and fore defending his work; and
he participates directly in his own education.

In all except the private tutorial, he will,
in addition, contribute to the education of
his fellow students. Courses or sections offering
these experiences would be designated S (for
seminar), P (for preceptoral), D (for discuss-
ion section), or T (for tutorial), both on
the course list and on the student’s transeript.
(It is considered that laboratories in science
and conferences in English composition do
not involve sufficient exchange to fufill the
goals of the requirement.)

We would require of a freshman either
(1) a seminar in one of the two semesters
of his freshman year, or (2) a preceptorial,
discussion section, or tuforial during both
semeseters of the ear. The bame requirement
would apply to sophomores. The seminar would
meet longer than the receptorial, tutorial,
or discussion section, and since it would
normally offer more intense experience than
thete other formats, one semester is thought
to be roughly equivalent to two semesters
in the other formats.

A student should become increasingly
responsible for his own education as he pro-
ceeds toward graduation. With experience in
introductory reminar or other discussion
groups in the first two years he should
have developed the verbal and mental
skills to allow him to contribute to advanced
seminars in his junior and seniors years,
or to undertake independent work. We would
require a student during his last two years
to take some combination of seminars or
independent study totalling at least two
courses, or to write a theseis for which
he would receive credit for two courses.

Faculty member at Princeton, where a
senior thesis is required of all students and
counts as two of the student's eight semester-
courses in his last year, consistently stress
that in their view the senior thesis or in-
dependent project is the most important single

(Continued on Page 5)
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part of Princeton’s undergraduate education.
They further point out that the seemingly
“average” student often profits most from
this experience, and often produces exceptional
results. Professor Cliff Wing reports that in-
terviews with alumni of Harvard University
reveal that the projects or thesis is remem-
bered by both the gifted and the average
graduates as one of the most meaningful
parts of their education.

We would therefore encourage such study
in the student’s final years, but would leave
students and departments the option to have
intensive seminars or independent study in-
stead of an extended project, Although most
students would probably elect to do independent
study or to take their seminars in the fleld
of their major, they need not do so, We
would encourage students to consider op-
portunities for independent study and seminars
in areas outside the division of their major.

We have kept in mind the question of

taffing as we have conceived of the re-
quxmmem in learning experience, A few
general comments are in order here; examples
of how these seminars could bestaffed are
given in Appendix G for two representative
departments. Tn general. the reduction from
five to four courses means an

munications that our Committee received from
various departments in the sciences on their
requirements for the degrees of Bachelor of
s and Bachelor of Science offered no
unanimity in views. We believe that, rather
than attempting to propose differences in the
degrees that would prove wise and applicable
for all departments in science, we are best
advised to leave to the departments themselves
the different requirements for the two degrees,
The program of uniform requirements that
we propose consequently would apply to the
degrees of both Bachelor of Arts and Bachelor
of Science, while the departments of science
would themselves determine the differences
between the degrees,
 summary, we make the following pro-

SECOND PROPOSAL

That Program I be a satisafactory cur-
riculum to replace the present requirements
for the degrees of Bachelor of Arts and
Bachelor of Science listed on pages 610 of
the Bulletin of Duke University: Undergraduate
Instruction, 1967.

saving in staff time of 20%. For the sake of
simplicity, we assumed that enrollments would
dlvp evenly by 20% in all courses. At the

same time, since each freshman and sopho-

Subject-
Matier, A student must pass courses in each
of three divisions: social sciences, natural
sciences and mathematic, and humanities.
He may coose from courses in which the

Duke students today are

The departments would be granted a large
degree of autonomy; they should set their
own standards for admission into the program,
and accep: those applicants they wish. We
urge depariments not to limit this program
only to students of exceptional ability; the
program might offer advantages to some
students who would have diffuculty in achiev-
ing their goals in Program I, While students
in Program II would need 32 courses passed
for graduation they might more easily than
ttudents in Program I spend, for example,
a full year in independent study (for which
they would receive credit for 8 courses).
as do Scholars of the House at Yale. Or,
they might study government in Washington,
D.C., or engage in a special Work-Study pro-
gram requiring time o be spent off-campus.
Or they might plan to spend soem time
in foreign residence even if their major field
was not foreign language. The point is that
the student and adviser would have an op-
portunity to look at the resources of the
University and those outside it, to evaluate
the courses and opportunities for independent
work open to the student, and to allow the
student the exciting possibility of shpaing his
own educational future rather than living from
day to day or semester to semester.

Some students arrive with sharp interests
in particular areas. To blunt these interests
by requiring students to choose a large num-

the best

the University has ever had.

seminar,
rial, discussion sgcﬁon, or tutorial in

ments need to anticipate providing si fa-
cilities for tely one-fourth of the
freshmen and sophomores enrolled in their
courses.

During the junior and senior years, taken
together, each student in effect will be
prticipating in seminars or independent study
for at lease one-eighth of his time. It follows,
always assuming traditional distribution of
students, that at the junior and senior levels
the departments need to staff seminars and
independent study for one-eighth of the junlits
and seniors enrolled in their courses. Studies
of representative departments suggest fhat
the saving of staff time of 20% approximately
balances the need for staff to conduct the

small groups.
Admittedly, predicting enrollment in a ney

system from conditions existing in the old
is hazardous. Nevertheless, it does seem that
under the four-course load we have sufficient
staff to move in the direction of providing
the seminars, preceptorials, dxsmlssmn groups,
and tutorials the Committee p:

d. Program of Concentration: the Major
and Related Work. We believe that the tradi-
tional notion that a student should carry
his study in one or more related disciplines
to some depth retains validity. He shonld
achieve some mastery of a particular field,
in which he should develop the skill to contiinue
in depth in this discipline after graduation,
and the fundamental knowledge for furthér
study to be seen in perspective. We suggest
that five courses within a single department
beyond the introductory level be the minimum
number to be required of any student choosing
this subject for a major; and further, that
no department may require more than eight
courses beyond the introductory level for a
‘major, though a student may elect to take
‘more than eight courses if he wishes.

In some cases, a student might legitimately
plan a program of concentrauon in two or
more departments, rather than majoring in
only one.

Interdepartmental programs in such fields
as history and sociology, French and English
meramre. and American literature, art, and

as well as many others, might

educanonxlly sound and appropmte for the
development of a particular student Rather
than specify here various interdisciplinary pro-
g'runs that nugn legitimately be arranged,

that a student who, rather than
ma)ormg in a single department, wishes to
undertake a program of interdepartmental
concentration, should be required to take at
least three courses beyond the introductory
level in two or more departments. He must
£n nddmon have the q)pnwa.l of the Directors

udies in the

essential subject-matter and substance of the
discipline are present. He may not however,
satisfy the distributional requirements by tak-
ing_elementary-skill courses; a list of such
skill courses appears in Appendix E.

A. A student will pass the appropriate
number of courses in one division required
by the department or departments in which
he concentrates.

B. A student will pass at least four
semester-courses in a second division, at least
two of these at the advanced level. Normally,
“‘advanced level” courses come at the 100-
and 200-level, unless departments designate
their courses ofherwise.

C. A student will pasu at least two semester-
courses in a third division.

1L, Skill in English Composition.

All students are required either to
demonstrate competence in writing gbod
Eneligh on their arival at the University
or to pass a one-semester remedial course
in English composition, which they should
begin in their first semester.

III. Learning Experience.

The student is required to have the following
varieties of learning experience:

A. Freshman year

1. A Seminar in one semester, or 2. A
preceptorial, discussion section, or tutorial dur-
ing both semesters, as the terms “seminar,”
“preceptorial,” “discussion section,” and
“tutorial” are defined in the preceding descrip-
tions.

B. Sophomore year. The same requirements
as in the freshman year.

. Junior and Senior years.

1. A combination of seminars or independent
study with credit equal to at least two courses,
or 2. A thesis or an inAdependent project at
for which he would receive credit for two
courses.

1V. Concentration.

A. Major A major consists of at least
five courses in one department above the
introductory level. A department may not
require a student to take more than eight
courses above the introductory level in The
major, though the student may elect to do
so. or B. Interdepartmental Concentration.
Interdepartmental concentration consists of at
least three courses beyond the introductory
Tevel in at least two departments, and requires
the approval of the Director of Undergraduate
Studies in he departments concerned.

V. Advanced Work.
A student must pass at least twelve

lnvolved who must in turn have the program
approved by the Subcommittee on Cur-
riculum,

In both departmental and interdepartmental
majors, the amount of related work of each
student is left to he discreion of he depart-
‘ments concerned. Presumably the amount and
character would vary with the needs of each
st

e. Advanced Work. To assure that students
take sufficient work at an advanced level,
e Committee recommends that a minimim
of twelve semester-courses of advanced work as
by passed. At present, advanced work s
normally designated by courses numbered 100
or above, but some inconsistency exists in
numbering. Departments should review he
numbers by which they designate courses
and thus indicate the ones they consider ad-
vanced,

1. Requirements for the Degrees of Bldlelnr
of Arts and Bachelor of Science. The co)

at an advanced level.

2. Program I1.

While we think that most students eed
the basic structure supplied by Program I,
the student of unusual interests or talents
should have the opportunity in Program IT
to plan his own curriculum, with the assistance
and approval of the factlty in his area of
concentration, free of all requirements
specified under Program I. In most instances,
a student would apply to a particular depart-
ment in which he wished to major; occasionally
he would plan an interdepartmental program
that would require the approval of several
departments, though the student’s principal
adviser should remain within one depart-
ment,

Program I is not to be understood as
a single departmental offering for all students
Wwho wish to specialize early within a particular
field, but as a program allowing a student
to plan with the assistance of a department
a program designed specifically for his needs.

ber of introductory. courses in their first two
years may be to dull their entire interest
in learning. Granted, most students want to
begin college study by taking courses in many
fields, and profit from doing so: the curriculum
at Duke, as at most institutioss, is shaped
like a triangle in which the student begins
broadly and narrows his range of interests
as he proceeds. But is thit pattern necessarily
best for every student?

Might it not be best for some students
to turn the triangle upside down: to begin
their study at Duke by continuing strong
interasts that they have already developed,
and to branch out into other areas as they
“ee the interrelationships that the subject
of their" interest has Wwith other fields? We
do mot suggest such a pattern for every
ttudent, bul we urge a structure that would
allow such a wherever

as study abroad, to be undertaken outside
the Committee approval would be
necessary [or initiating or altering any pro-
A student’t check-sheet would go to
mic dean, as in the case of other

students.
A student might tranider into Program

Il at zny time that the dcpdrlmenl and
supervisory  committee  approved; once
transferring, he would assume the obligations
of Program il and drop the requiements
of Program 1. Conver: a student leaving
Program 11 for any reason would assume
the responsibilities of Program 1. Because
tome students would prove inappropriate to
Program 1I, and would wish to change their
programs as they proceeded in them, advisers
und students would need to recognize the
need for keeping a variety of curricular options
open.

The fact thal Program I has only six
courses of ubject-matter specifically required
would mean that students transferring from
Program 11 would have little difficulty in
graduating on time; nevertheless, knowing
that they would assume the responsibilities
of Program I if dropped from Program II
would make 'students consider carefully before
applying.

Faculty members have asked us how many
students we would expect to proceed through
Program II. We do not know. The answer
rests with both the desire of students to
apply and the willingness of departments to
accept such students. When described to a
group of this year’s freshmen with quality-point
ratios of 3.3 or better, half of those present
indicated they would have asked to apply
to such a program, had it been in existence
this year. Yet, if it is better than Program
1 for even ten students, it is worth having.
We therefore propose:

THIRD PROPOSAL.

That Program II be a satisfactory cur-
riculum to replace the present requirements
for the degrees of Bachelor of Arts and
Bachelor of Science listed on pages 6-10 of
the Bulletin of Duke University: Undergraduate

FOURTH PROPOSAL.

That the University develop special cur-
ricular programs which students might elect,
and which would offer common courses of
study; such programs should satisfy some
of the curricular requirements for gradua-
tion.

C. Academic Distinction.

We have been implying that viturally all
Duke students are capable of achieving
Academic Distinetion, and we would requirc
students to have more experience in seminars
and in independent study than most honors
students currently receive. We therefore sug-
fest Lt the opgortunily of gracuating with
distinction be exparnd

In order to increase flexibility for the
student in planning his study, departments
might develop two-year programs leading to
Graduation with Distinction and might be
allowed to invite students to enter these pro-
grams at the end of their sophomore year.
Graduation with Distinction at Duke currently
rests on departmental recommendation and re-
flects distinguished work within a_student’s
major. Elsewhere in graduation honors (magna
cum lande summa cum laude) Duke acknowl-
edges distinguished overall achievement, Sir
work counted for Academic Distinction is
departmental the important indicator of
performance is not the student’s overall
average but his average in his major field
We think that the current requirement of
an overall B average should be dropped and
that Graudation with Distinction should be
based only on the student’s project and fis
average in his major field at the time of
graduation. Our proposal for Graudation with
Distinction uses the language of the current
Bulletin; words that we would omit from
the current Bulletin are placed in double
parentheses whereas words that we add are
placed in capital letters. We therafore nro-
pose:

FIFTH PROPOSAL.

That Graduation with Distinction be govern-
ed by the following statement

Instruction, 1967, and that the
Faculty Council establish a Committee on
Program II whinh must (1) Ippmve students

in Program n unl their coums of study,
and (2) must recommend students proceeding
through the program for graduation. In ad-
dition,

1. The Committee must approve a written
statement submitted jointly by the student
and department or departments of his area
of concentration defining the objectives of
the student’s curriculum and the means for
accomp‘lishlng these objectives.

1. The Committee must approve any
changes in the S program.

IIL Yearly check-sheets showing the pro-
gress of the student’s program must be sub-
mitted to the dean.

3. Program 1L,

e have implied throughout the report
that the faculty should help m create an

with Distinction. Programs
featuring independent study and other honors
opportunities are available under the title
Graduation with Distinction in the majority
of the academic departments. Although the
details and requirements of the program vary
from department to department certain
general requirements are uniform. Each
department participating invites at the end
of their SOPHOMORE OR junior year those
students who have maintained at least a
“B" average in the major field ((and an
overall average of “B”)) to enter the Gradua-
tion with Distinetion Program. After participa-
tion in a ((senior)) seminar IN THE JUNIOR
OR SENIOR YEARS and-or a directed course
of reading laboratory research or other in-
dependent study the student must embody
the resulls of his individual research and
study in a distinguished piece of writing.
The paper is assessed by a departmental
committee. ((which)) If it approves THE
PAPER AND THE STUDENT HAS AT LEAST
A “B" AVERAGE IN THE MAJOR FIELD

in which students ar

for an individual student.

Program Il would obviously lend itself
well to those students with strong interests
or zbilities in a particular area. Such students
might wish to have intensive departmental
or divisional majors, Suppose a student enters
with S.A.T. scores of Verbal 785, Math 500.
She has an intense intersst in literature and
languages, and little aptitude for sciences
and mathematics. She might be advised to
audit, for example, a physics course in which
she could come to see ‘something of the
nature of physics and the way in which
physicists approach their subject.

to learn for themselves and w contribute
to one another’s education. Many large
universities now make available special pro-
grams whereby students may elect to share
a common core curriculum for part of their
college careers. In some cases, students in
the programs may live in special dormitories
or colleges. These programs sometimes inyolye
special faculty members for small residential
colleges within a large university, but more
often are staffed by regular departmental
members who contribute a protion of their
time to courses of study offered within the
residential unit. President Knight has appoint-
ed a special Committee for

Today a private universily

THE DEP. that the
student be Graduated with Distinction in his
major field. Interested students should consult
the Director of Undergraduate Studies in the
appropriate department.

D. Independent Study.

We believe that students should engage
in independent study as soon as they are
able to take advantage of it. Since almost
all study after leaving the University is likely
to be ‘“independent” the University should
develop a student’s habits of individual prusuit
of knowledge early. We recommend aollwing
T i

should offer private instruction.

nstead of battling to master the i
matter of an area for which she has little
natural facility, she might encounter it without

risk to her graduation and her psyche, Another
student in Program II might combine, for
example, a major in physies with a number
of courses in creative writing if she were
interested in writing for popular seientific
journals. Still another student might wish
t go into city planning after graduation,
and might be well advised to concentrate
heavily in socology, political science, and
economics, with perhaps some study of art
and architeeture in addition.

We suggest that admission to Program
11 might come at any point that the department
and student chooge. Students wishing to begin
in their freshman year, however, would need
1o apply Lo the appropariate department during
the summer. Those accepted would meet with
a departmental adviser or committee in the
week preceding clesses to work out a pro-

gversee Program I, we recommend
lishing a Committee on Program II as
a standing committee of the Undergraduate
Faculty Council to continue for five years,
after which the Council would decide whether
the committee should continue. This committee
would receive proposals written jointly by
a student and upervisory department
of departments defining the rationale for the
student’s program, The proposals would include
the course of study and any experience, such

Study of Student Residential Life, and we
urge this Committee to explore rexlde!ltml

together might share common courses of
study.

At Berkeley, the Meiklejohn program
developed at the University of Wisconsin in
the 1920's has been revived and slightly altered
under Professor Tussman’s direction: in this
program, students spend their first semester
studying all aspects of Periclean Athens; its
literature, philosophy, history, art, from a
variety of viewpoints; sociological, an-
thropological, humanistic, and generally in-
terdepartmental.

At certain universities, such as Florida
State, students who happen to register for
the same courses, not necessarily part of
a core curriculum, are sometimes sectioned
together so that within a large university
there are small units of students sharing
common academic experiences but bringing
to them diverse backgrounds and disciplinary
orientations. As our University grows, some
students may wish the opportunity to share
certain courses of study with other students
of similar interests, 1f plans are develo
for common curricula to be shared by those
students wishing such courses of study, we
see them as natural possibilities for the third
program through which students might proceed
toward a degree. We therefore propose:

independent study in any year. While we
would define independent study as an
advanced-level experience freshmen could take
independent study if they bring with them
on arrival the skills knowledge and ability
to pursue it profitably. We suggest in this
comnection that course mumbers for
Independent study in which any student might
engage nor on the grade average of students
enrolled in such programs. We propose:

SIXTH PROPOSAL.

That any student be allowed with the
approval of his instructor and adviser to
engage in independent study and that the
limits of such study be determined by the
student his adviser and the instructor con-
cerned.

E. Advising.

A flexible curriculum granting the student
considerable range of choice clearly needs
©0od advising as faculty members in numerous
departments have stressed to us. The
Supervisory Committee on Advising of the
Undergraduate Faculty Council is currently
considering proposals for an advising system
and their report will go directly to the Council.
We independently offer the following ideas
for our proposed curriculum,

The greatest problem is faced by students
who have not declared their major. While

(Continued on Page 6)
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departmental ‘adyising has long been con-
sidered a professional responsibility advising
for students without a major has not. Thus
the incoming freshman is left with the Bulletin
and his own notion of a University in which
he has not yel matriculated to choose among
its resources in beginning his education. The
dean’s staff has been left the impossible task
of examining intended programs of all
freshmen.

We suggest that the academic deans select
faculty willing to serve as advisers to students
who have not decided on their major. These
advisers should be given assistance by the
deans and by guidelines outlining the im-
portance of prerequisites in certain areas
and the variety of opportunities open to
students in different departments. The advisers
should be available to the students several
days before classes begin in the first semester
and should have at hand full information

clect to correspond with students assigned
to them during the summer concerning the
students’ programs.

hether advisers should be assigned on
Ule basis of the advisee's residential unit
or on that of the student’s apparent academic
interests is open to discussion. The advantage
of a residential advising system is that a
faculty member may come to know a group

e R

of students who know one another and
therefore ‘may find it easy to entertain them
as a group should he wish to do so. The
problem that arises is that of assigning either
enough advisers so that residential advisers
can look after students with particular
academic interests or to have advisers suf-
ficiently versatile that they can offer good
advice in many fields.

Although the gTEat majority of students
are undecided on their major when they arrive
many of them might very easily if surveyed
during the summer about their genera] in-
terests show enough direction to make the
task of assigning an adviser with appropriate
academic interests not very diffucult. If for
example a student prefers novels
to working in a laboratory perhaps he would
be better advised by one who teaches novels
than by a laboratory scientist, It may well
be that an advising system can be worked
out that combines residential patterns with
academic interests.

Because good advising is essential to the
programs t:e propose no student should
register without receiving the si al
of his adviser. Whereu:gstllden?]x ‘pn%l:;er

the Chairman of the Subcommittee on Cur-
rieulum. We therefore propose:

SEVENTH PROPOSAL.

That a student must have the signature
nf his adviser .ppmvmg his course of study.

If there is a conflict the Chairman of the
Subcommittee on Curriculum decides the issue.

F. Requirements for Continuation and
Graduation,

Committee members have diseussed with
several academic deans the problems msh:g
from the present requirements for continuation
in Trinity and Woman's College. Because F's
count against the student and because a
student must maintain a certain quality point
ratio to continue or graduate he can ac-
cumulate an early deficit that he must work
to overcome throughout the remainder of his
university career,

We have received copies of a report from
Dean Dana Ripley to Dean James L. Price
dated July 21 1967 which points out that
26% of the students who entered with the
Class of 1967 did not graduate on time. A
majority of those who dropped out transferred
or were delayed failed to do adequate work
because of immaturity not academic inability.
Many students now begin their third year
afw work without a realistic chance of gradua-

Our current system with its quality point
ratios penalizes the student who starts out
poorly and accumulates a deficit even if
he then matures overcomes an early
weakness and does passing work. Because
F’s are forever averaged into the student’s
quality point ratio his initial deficit ever
Temains with him.

The Committee believes that graduation
should be looked upon as a mark of achieve.
ment and that what a student achieves should
enable him to graduate while what he was
unable to achieve should not prevent his
graduation. We would therefore define gradua.
tion simply in terms of the number of courses
passed in an approved curriculum, At the
same time we believe that a student’s
academic transeript becomes a more accurate
and useful record if it indicates something
of a student's performance as well as his
achievement. Thus we recommend entering
failing marks on a student’s transeript though
they would not count against his graduation.

We suggest that the requirement for gradua-
tion be expressed in terms of 32 semester-
courses passed. We further suggest that at
least 24 of these be passed with a grade
of C- or better. While grades of D are passing
they indicate performance below average and
certainly below what is desirable; no more

than one-fourth of a student’s work counting
toward graduation should be below average.

While we think it proper to view graduation
in terms of achievement we view the right
to continue in the University in terms of
proper use of resources and satisfactory
gress toward graduation. University facilities
must be made available to those most willing
and able to use them and we do not want
weflk students simply to stay on at the
University and take only one or two courses
per semester.

Though some students may be able to
take a degree in less than four years and
some might be encouraged to do so most
students probably benefit from four years
of maturation at college. To assure that
University resources are not wasted we would
set four years (eight semesters exclusive
of summers) as the normal time that a
students in residence should take to earn a
degree. In exceptional circumstances a max-
imum of five years (ten semesters) would
be permitted, Students admitted under special
circumstances might be exempt from this
requirement, At the same time we suggest
two years as the minimum in which any
student might take a degree: this minimum
assures that the student will have adequate
time for instruction and evaluation by the
Duke faculty if he transfers to Duke from
another institution and is short ennmzh that

S

require that every student study a

foreign language.

the unusually brilliant student who might be
able to achieve four years of academic work
in a much shorter time is not likely to
be constrained, We therefore propose:

EIGHTH PROPOSAL.

A. In addition to a completion of an ap-
proved curriculum a student must pass at
least 32 semester-courses or a combination
of semester-courses, half-courses and double-
courses that would be equivalent to 32
Semester-courses.

B. Twenty-four of the 32 courses required
for graduation must be passed with a grade
of C- or better,

C. A student must have the permission
of his academic dean to take less than four
courses per semester or to take five or
more courses.

D. Four calendar years (eight semesters)
in residence is the normal amount of time
a student may take to earn the degree of
Bachelor of Arts or Bachelor of Science,
Five years is the absolute maximum to be
permitted, unless the student has previously
been admitted as a special student.

E. The minimum time that any student
may spend in residence before taking a degree
of Bachelor of Arts or Bachelor of Science
is two years; thése must include the students
last two years at Duke, unless the student
has spent a certain period of time in study
at another institution in this country or abroad,
having received prior approval from Duke
for this course of study.

F. Failing grades appear on the transcript,
but graduation depends on courses passed,
and is not governed by those failed.

Changing the requirements for gradnatnm
requires re-examination and restatement of

‘the requirements for eammuatmn in the

University. We think that the best judges
of whether or not a student should continue
are the Student's academic deans acting with
the advice of his instructors. What is desired
is that no student be allowed to continue
who is not making reasonable use of his
educational opportunities or who is unlikely
to graduate,

A judgement of the deans based on the
progress and potential of the particular student
would be likely to be wiser than a general
judgment based on requirements established
in advance. Nevertheless, the Committee
wishes to protect the deans from the pressures
of parents, students, and others who might
harass them if the deans have no guideline,

We have been impresed with the con-
tinuation requirements at Bowdoin College.
They in effect force prompt withdrawal of
a student from college when his work is
decidedly inferior, but they allow prompt
reinstatement after the student has spent a
semester or a year away. Introducing similar
requirements, far simpler in execution that
those we now employ, would indicate that
the University expects consistent satisfactory
performance. A student who is not making
sahsfnclory progress toward graduation should
be required to withdraw for at least one
semester, We therefore propose:

NINTH PROPOSAL.

That a student who fails three or more
courses in the first semester of the freshman
year or who fails two or more courses in
any subsequent semester must withdraw from
the University for at least one regular
academic semester. A student will be
permanently dismissed from the University
if he is subject a second (ime to withdrawal
for failing two or more courses in any
semester. In addition, a student’s academic
dean may dismiss any student not making
satisfactory  progress toward graduation;
students so dismissed might at their request
have their cases reviewed by the Committee

on Academic Standards, a standing committee
of the Undergraduate Faculty Council.

G. Physical Education.

The Committee has encountered con-
siderable difficulty in reaching a decision about
the place of the physical education requirement
at Duke. We should like to outline where
we are in complete agreement and where
we differ. The views of the departments cbn-
cerned appear in Appendix 1.

We agree unanimously on the importance
to undergraduates of being in good physical
condition, and we commend the emphasis
that some members of the Departments of
Health and Physical Education have placed
on students' developing and maintaining good
physical condition now and after graduation.
We also agree unanimously that the elementary
courses now requires of all students should
not receive academic credit, nor should a
student’s performance in them in any way
affect the student’s academic average as it
is computed for determining a student’
tinuance in the University,

academic awards, or graduation.

The minority favors no requirement in
physical education. Since the University does
not consider ability to succeed in physical
education when selecting its students, it is

inconsistent to require success in these courses
for graduation. At the University does not
regulate a student’s habits of smoking, drink-
ing, and sleeping, all of which affect his
health and physical condition, it should not
require his participation in physical activity.

Although the minority recognizes that
courses in physical education may provide
not only physical conditioning, but an in-
troduction to new sports and skills in which
our graduates may continue their interests,
they find nothing distinctive aout physical
education in this regard. Presumably all
courses in the University might introduce
one to new areas of interest and might develop
new skills.

The majority favors a one-year requirement
in physical activity, which normally would
be satisfied by a one-year course in physteal
education. In our current sedentary society
all students need physical activity for their
general well-being. Through a one-year course
in their freshman year they might develop
habits of using University resources to keep
in good phytical condition and to relieve
tension. Students may also develop new skills
in sports such as golf and tennis which they
might wish to prusue after college.

Another comsideration is protection of the
student’s time for some physical activity.
Extra-curricular or recreational activity tends
to lose out to demands of academic subjects
where success 2 a student is more important.

The results of a survey of 200 sophomore
women in physical education courses last
spring showed that a majority indicated that
they would probably not take physical educa-
tion courses unless required to do s, Dut

B

R. 0. T. C. PROGRAMS

The reduction to 82 courses as the. re-
quirement for graduation necessitates an ad-
justment in the number of courses in military
science a student might offer for credit toward
graduation. The University has a number of
able students who enroll here because of
Naval R.O.T.C. scholarships, and it is likely
that the Air Force will soon offer similac
R.O.T.C. programs at the
y assist some students in attending
Duke, and assist the nation in developing

officers of high caliber.

AL the same time, such professional training
is ancillary to the primary function of a
college of liberal arts and sciences, and many
of the courses in military science would not
be offered as part of the liberal arts curriculum
were Duke not to have the R.0.T.C. programs,
Our position & that a student, by electing
to prepare to be an officer, assumes 4
responsibility additional to that of other
students. We would suggest that no student
be allowed to count more than four courses
in ilitary science toward graduation,

By setting the limit of four courses we
are, in effect, allowing the same portion of
a student’s overall curriculum to be devoted
to such courses as is allowed by our present
curriculum. If an R.0.T.C. program requires
more than four courses, they must be taken
in addition to the 32 courses required for
graduation. We therefore propose:

ELEVENTH PROPOSAL.

_That no more than four courses in the
ary sciences be counted toward a student’s
graduation,

Prospect

We would like to offer a curriculum that
would encourage good students to continue
to apply to Duke. We know that many students
in the Woman’s College have chasen to come
to Duke although they were accepted by
prestigious colleges among the Seven Sisters.

ven the unsuccessful courtship of Vassar
by Yale cannot deter us from recognizing,
however, that as an increasing number of
the Seven Sisters are tempted to marry,
our relative advantage in drawing top women
studeni will diminish unless we can offer
more academically than other instituions. Once
Vassar, Smith, and Mount Holyoke can, like
Duke, offer men, tne women applicants will
have to weigh curriculum more largely in
their thinking than they do now.

Although we draw excellent women students
from all areas, our drawing power is best
among high schools in the South, In the
last four years, almost all the National Merit
Scholars who have come to Duke have most

a
undergraduate institution. The overall quality
of our undergraduates 3 probably higher than
that of any other institution south of Princeton
and Swarthmore, and east of Stanford and
the Pacific Coast. Some of our alumni indicate
that Duke’s location in the South was a
large factor in their electiong to come here
to recommend other students. Many
studenvs evidently choose Duke because it
is the best university near home. Probably
we can attract better students by being
situated in the South than we could were
we located in New Haven. Nevertheless, this
advantage is likely to diminish in the next
decade as transportation continues to become
easier and as regional differences diminish.
Further, many prestigions Ivy League
universities are ambitiously recruiting top
students from all over the nation,
Increasingly, students are looking at the

-

We cannot allow our concept of a

liberal education to become ossified.

curricula of colleges to which they apply.
One faculty member g high schools for
Duke found that students repeatedly asked
such questions as “What is your psychology
department like? Is it clinically oriented or
oriented?” or, “What is Duke's

a majority also favored the
seem to be saying: “I realize that 1 should

, but T just can't
afford it in relation to other pressures and
demands if it is not required.”

The majority suggests a requirement that
a student engage in some form of physical
activity in his [t year at the University,
For most students, this requirement would
mean a one-year course in physical education,
but the requirement can be waived for medical
réasons or can be met by approved participa-
tion in an alternate form of physical activity.
We therefore propose:

TENTH PROPOSAL.

That satisfactory completion of one year
of physical activity be required for graduation
unless a student is excused for medical
reasons. This requirement would be met by
satisfactory completion of one year in ap-
propriate physical education courses or by
an alternate form of approved physical ac-
tivity. The student must begin to fulfill this
requirement in his freshman year. The student
receives no letter grade for physical activities
taken to satisfy this requirement.

math department like? What areas of research
do mathematiciarss there engage in?”’ One
ninds that they also look at the requirements.
A number of institutions offer exciting pro-
grams similar to our Program II in order
to recruit better students.

One faculty member at Princeton said,
“Frankly, we started offering programs
without conventional requirements to spedial
students on admission because we found that
we were losing too many students to Haryard.”
At the University of Virginia, Eccles Scholars,
about 75 in number each year, enter the
University as freshmen with virtually all re-
quirements waived for them, The director
of the program mentioned that in the fall,
1966, one entering freshman enrolled in a
graduate course in history and earned a grade
of B plus; he was expecting as A the next
Had he enrolled at Duke under
our current requirements, he would have
enrolled in History 1. A former Director of
Undergraduate Admissions at Duke discourag-
ed some students with strongly creative in-
terests from applying since he found that
such students, when admitted, were often
unhappy, because of the narrow latitude allow-
ed by curricular requirements.

Beginning next fall, Davidson College will
have an extremely flexible and highly im-
aginative new calendar and curriculum. Their
admissions office reports their new program
is already attracting more high-quality ap-
plicants than did their previous one. We are
told by the Director of Undergraduate
Admissions at Duke that the curriculum that
we propose, particularly the seminars and
preceptorials as experiences for all students,
would make Duke coitsiderably more attractive
to the high school students we want to attract
than it is now.

Duke draws students who apply not only
to prestigious private universities, but to large
state universities that can offer faculty of
eminence equal to that of Duke, and at much
lower cost. The assurance of small classes
would encourage students to apply to Duke.
Today, a private university should offer private
inttruction.

While we should like our curriculum to
help attract excellent students to Duke, no
curriculum should be designed for recruiting
pruposes; it must justify itself to our faculty
by bringing to the needs and talents of our
student hody the best resources that our
university can offer. The undergraduate faculty
at Duke are entrusted with responsibility for
the major part of the student’s education,
and the quality of undergraduate education
therefore depends in large measure upon the
goodwil, intelligence, and integrity with which
we as faculty consider our curriculum, If
our attention does not focus on the student’s
strongest needs, we may inadvertently en-
courage cynicism among students toward
academic processes and academic integrity. :

The curriculum proposed places con-
siderable trust in our faculty and our students, =

and recognizes the rights of both parties
in shaping the student’s education. We find
one justification for our proposals in a state-
ment by Karl Deutsch:

Concepts of “human: dignity,” “integrity,”"
and “worth of the human personality” have
had an important political and emotional ap-
peal. They have been incorporated in the
United Nations Charter and in the United
Nations Declaration on Human Rights. They
have been critized as being vague, buf it
appears now that they can be given explicit
and operational meaning: respect for every
man’s right to learn at his own speed and
with his own inner equipment, in an unbroken
sequence of autonomous acts of learning, in
which his own unique stored past and his
own acquired preferences at every single step
have at least some share in the outcome.

(The Nerves of Govemment.)

We believe that students mature by mal
choices, even wrong ones. By allowing students
a just portion in choosing their course of
study, we are building flexibility structurally
into our curriculum so that it may remain
responsive to changmg conditions.
aspects of the medieval triviom and
quadrivium are snn present under different
names in curricula today; yet, much that
was once thought essential is now considered
optional

The liberal arts have been constantly chang-
ing in the univemsity as they attempt to
offer the knowledge most worth having to
the students of each generation; we cannot
allow our conception of a liberal education
to become ossified when the student body
and the world into which they enter are
constantly changing, We must communicate
to our sudents mental habits to equip them
to deal with a changing envrionment. The &
Steering Committee for the Study of Education
at Stanford, in its recent curricular proposals,
has argued:

“For too long, colleges and universities ¢
have sought a master plan which would ac-
commodate every student. The monolithic re-
quirements at Stanford, as at most other

institutionss, have operated on the assumption
that some prescribed dosage is good for
everyone or, even worse, harmful to no one,
In a society that cherishes individual dif-
ferences. . .such as regimen seems woefully
short-sighted.”*

If they are right, and if we agree that
they are, then we must look not only o
a student’s mastery of bodies of knowledge,
but to the ways in which a student forms
his judgments and communicates them to
others. In encouraging students to have
varieties of learning experience in which they
take a position and defend their views, we
encourage the attitude toward education taken
by a nineteenth century Master at Eton and
quoted in “The Objectives of a Liberal Educa-
tion” in our current Undergraduate Bulletin:

You go to a great school not so much
for knowledge as for arts and habits; for
the habit of attention, for the art of taking
a new intellectual position, for the art of
entering quickly into another person’s thoughts, =
for the habit of submitting to cermsure an
refutation, for the art of indicating assent
or dissent in graduated terms, for the habit
of regarding minute points of accuracy, for *
the art of working out what is possible in
a given time, for taste, for rimination,
for mental courage and mental soberness,

—William Johnson Cory

“Quoted in Intercollegiate Press Beulletins,
January 8, 1968.






